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Chapter 1 - Definition of the Problem 
About two hundred years ago history was introduced into the 
curriculu:n of the American school. Since that time the teaching of 
history has passed through several stages or development • (58:94)* 
As early as 1754 history appeared in the curriculum or the private 
schools around Boston and in 1751 was taught in Philadelphia Acade~. 
1. 
In 1814 it was listed as one or the subjects offered at the Boston Latin 
School. 
"In 1827 Massachusetts enacted a law which made instruction in 
United States history obligatory in all high schools in towns or five 
hundred families or ~ore and instruction in general history in high 
schools in towns or four thousand inhabitants or more.n (59:100) 
The teaching of history in the secondary schools of the United States 
was generally accepted by the year 1855. 
The aim of history teaching during this early period was nto 
discipline the mind.n (59:101) Pupils were required to commit textbooks 
and memorize long chronological tables. Tryon (58:102) says, "The heavy 
emphasis· on poll tical and mill tary history in the early textbooks became 
a handicap to history as. a vi tal subject in the school. n 
Since the World War history in the secondary school has been passing 
through a period or experimentation, diversity, and confusion. 
This revolt from previous standards has resulted in the doubling or 
the nmount or time previously allotted to American history and in the 
inclusion or more and more social and economic material in the content or 
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i the history courses in general. Rugg (52) in "The Social Studies in the 
Elementary and Secondary School" recommends that the social studies be 
introduced into the lower grades and that they be placed on the required 
subject list. He (52:1) says: "OUr children need not one, but many years 
of practice in reading, mulling over, and exchanging ideas about the most 
pertinent matters of industrial, social and political life." 
At about this time educators began to ta.1.k of the social sciences 
which included history, civics, sociology, economics, problems in 
democracy, and similar courses. The purpose and aim of history teaching 
1assumed a socio-civic aspect. 
The following are ~pical expressions from educators and writers as to 
the new aims and purposes of teaching hiswry end the other social 
sciences. 
Dr. C. A. Beard (2:95) in "A Charter for the Social Sciences" 
presents the point of view that "the supreme purpose" of the social 
sciences is to serve as a means of civic education. 
Dawson (8:156) writes: "Teaching of the social sciences should result 
in four things; knowledge, understanding, respect for trained leadership 
and a.uthori ty, end faith in the future of the race. 11 
Koos {20:405) states: "Epitomizing as to the values of the social 
studies one m~ say that the largest single service renderable is toward 
lj achieving the civic-social-moral aim of secondary education. 11 
I 
1 The Committee on Social Studies {41:59) recommends: "A primary aim of 
!instruction in American history should be to develop a vivid conception of 
1
IJ..merican nationality, a strong and intelligent patriotism, and a keen 
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2. 
I 
II 
li 
ll 
li ,, 
I, 
1: 
========---=· ··--- -~-=--=='-===-==::..:c.;--1 --_-_- -
5. ! 
sense of the responsibility' or eve~ citizen for national efficiency." 
Mc.'mrry (22:16) tells us that history should be taught so that 
children may become "thoroughly and intelligently interested in 
individuals and in the concerns or society'." 
Young ( 45: 222) says: "It has been common~ stated that American history 
is the proper medium through which to instill in students those two great, 
though elusive qualities, "good citizenshipn, and "worthy patriotism"·" 
New aims require new methods or techniques of teaching. Wilson (44:5) 
says: "There are some who seem to think a single method can be applied to 
al.l kinds of material and that in determining method only subj active con-
siderations are involved. The solution of this controversy is not chief~ 
a matter or opinion, it is a matter for scientific determination. It is 
the thought of t~ose interested in the present study that teaching methods 
are part~ determined by the nature of the subject matter, partly by the 
nature or the child and partly by the nature or our democratic society." 
The Dalton plrul, the Winnetba plan, the Morrison system, the project 
method, the socialized recitation, the supervised study idea, the problem 
technique have all been tried and found valuable for certain types or 
material. The appreciation method is the most recently developed 
technique that is adaptable to the teaching of history. 
Wilson (45:1) says: "While the appreciation technique is the newest or 
the recognized major techniques, it has its beginnings in principle and 
spirit far back in the past, making its appearance with the beginnings of 
recorded history. Before scientific and social studies were developed, j 
before the deys or the printing press and :_~:rn scbool, dances' songs l 
I 
4. 
and stories were handed down from parent to child. They were, and are, 
purely appreciation. 
Hayward (14:178) says that Professor J. J. Findlay in "Principles of 
Class Teaching" appears to have been the first educator to recognize the 
need of a specific lesson in appreciation. Strayer (57) inclmes a chapter 
ion appreciation. In 1909 Millward in 11The Primary Curriculum" recom.'llended 
I "singing by ear" and in 1910 Macpherson published his book, "Music and its 
Appreciation". Teaching music appreciation was considered b,y Hall in 
"Educational Problems", 1911. Professor Selwyn Image was at this time 
lecturing on the appreciation of art. In 1912 and 1915 M. Cousinet and 
Professor De Garmo published articles on the subject. In 1915 Heyward's 
book, "The Lesson in Appreciation" appeared. 
Holley (15), Foster (15), Strayer and Norsworthy (58), Stor:nzand (56), 
Parker (28), Morrison (25) have all contributed to the ll terature on the 
appreciation method. 
At first, the appreciation technique was applied only to art, music and 
literature,but recently it has been applied to a great variety of subjects. 
Wilson defines appreciation as a feeling for the beauty and fitness of 
things and widens the application to any field or lmman interest or 
activit,y. (45:4) 
~ard (14:16) writes: "Certainly these lessons Should not be con-
fU1ed to the field of art. Science and history afford ma.ny opportunities 
for thrill and climax and even the teaching or arithmetic should not be 
s. 
I 
implies civic obligation, connotes an objective or appreciation. It is an ' 
instance or teaChing the appreciation technique. ---we have the life 
hi stories or men and women who have moved the race rorward and who have 
furnished our best examples or noble conduct." 
Speaking of hi~tory Str~er (57:82)says: "Appreciation here involves 
the ability to follow the logical relations which are recorded." 
Holley (15:166) writes: 11There are two kinds or appreciation - esthetic 
and social. ----a study of history, geography, and world events offer a 
good opportunity for social appreciation." 
Earhart (11:110) asserts: 11 In those subjects of the curricu.lum which 
deal with human life, this social appreciation may be exercised. In 
geograpq, history and literature, we ought not to fail to cultivate it on 
the basis of lofty motives, persistent effort, hardships overcome, and 
suffering nobly borne. The newspapers or the dey are full of accounts of 
men and women, - yes, and children, who in some wey are serving their 
fellowmen, often at the cost of much inconvenience or suffering to them-
selves. The splendid results are worthy of admiration, but it is a 
valuable part of education to arouse tne appreciation for that which made 
the result possible, na.mel,y, the spirit and the labor of human beings." 
Concerning the cultivation of social efficiency on the part of the 
pupil the Committee on Social Studies (41:9) recommends: "They should 
accomplish this end through the development of an appreciation of the natur 
and laws of social life, a sense of the responsibUity of the individual 
as a member of social groups, and the intelligence and the ~1 to par-
ticipate effectively in the promotion of the social well being.n 
I 
I 
I 
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6. 
Iliss Jessie C. Evans of the William Penn High School for girls in a 
recent address said that history is facing severe competition in the 
secondary scl:lools of today. Miss Evans ( 41: 40) says, "I visited, the other 
day, one of the largest high schools in the country and found that the 
majority or the students_ took no history at all. The new definitions or 
culture and the new demands for efficiency are causing very severe tests to 
. I 
be applied to any subject· that would hold its own in our schools." I 
)_.. 
In "Statistics of Public High Schools" (43:13) we find the following 
facts: "In 1910, 50.03 per cent of the pupils were studying history and 
15.55 per cent were studying civil government. In 1915 these figures 
are 50.54 and 15.72, the latter figures including both civics and civil 
government. In 1922, 15.29 per cent were studying American history, and 
in 1928, 17.86 per cent." 
Tryon (39:105) tells us that according to the 1910 census there were 
7,220,298 young people between fourteen and seventeen years of age in the 
United States and that only one in ten was enrolled in the schools. Of the, 
I 
817,653 enrolled in our secondary scnools about 55.66 per cent were exposedi 
to history, e. i. less than seven in one hundred. 
Fran these figures. we can conclude that history reaches very few and 
never reaches the great masses of the people. 
Having discussed the responsibili~ and opportunit,y of the social 
studies, Rugg (32:2) writes as follows: "Now this is in brief what 
children could get through the social studies. The question is: Do they 
get it? CarefUl study of the matter leads to but one conclusion: they do 
not. Neither in the content of materials nor in the opportunity for 
~ 
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7. I 
practice in meeting the problem of social, industrial and political life is! 
I 
the school fulfilling ita obligations. n I. 
"Are We Making Good at Teaching History" is the challenging title of : 
Osburn'o book. In his conclusion Osburn (28:69 writes: "The educational 
,ru.ues which can come out of a. course in history are both great and 
I 
manifoJ..d. We have made progress toward a realization of them since the i 
I 
days of Herbert Spencer, but we can not answer the question which stands asl 
title to this volume in the affirm.&.tive - not yet. But a clear realization! 
I· 
of the needs wil). go a long way toward that for which we are striving. . !I 
There is still room for a revolution in the teaching of history and there I 
I 
is much ground for hopes that this revolution is not far off. n 
Concerning the same subject, Krauss and Marcus (21:9) state: "Perhaps 
more than at any time in the past, a new outlook is needed in the teaching 
of history in our high schools. n 
Judd of Chicago in the Fourth Yearbook (26:21) says: ·"History needs to 
be socialized" and suggests that a combination or techni~ues be used instea 
of the single textbook method. 
Snedden (55:95) says: "That an effective preparation for citizenship 
should involve study of history is beyond question, but our, present history 
courses are shaped along wrong lines, and are pedagogically unadapted to 
the ends sought. It is not so much a question of poor teachers, but rather 
one of faultily conceived aims, wrong orientation, and the use of peda-
!, gogical methods which defeat the true ends of social education." 
Knowlton(l9:46) tells us: nrt is perhaps already apparent that the 
demand of the junior high school cycle calls for a somewhat different 
=======..-::====----------~ --
a. 
attack or contact wi~ the subject than that which has hitherto 
characterized much of the work in bistor.y." 
Osburn (28:68) writes: "We need badly a new technique of teaching-
one that will require the child to think for himself rather than memorize 
the thought of the author or teacher. We need particularly some means of 
realizing some exceedingly valuable aims that are not even touched upon at 
present." 
The above quotations indicate that the work of reorganizing the teach-
ing of history is still in its infancy. In spite of new aims, new text-
books, and new methods, many history teachers cling to the "old familiar 
way of teaching" rather than &dventure into the "new". 
In conclusion, one may deduct from the figures complied by the United 
States Bureau of Education that the teaching of history does not instil 
in the pupil~ of the secondary school the qualities of "good citizenship" 
and "worthy patriotism" as it does not reach the great majority of them. 
One may- also infer that the teaching of history does not adequately serve 
I 
i 
' I 
II 
its purpose. because the wrong technique is frequently used. ;1 
Educators seem to recognize the fact that one method of teaching cann<t I 
I 
be used in teaching a~l subjects or even all phases of one subject. The 
problem and the appreciation methods seem most applicable to the teaching 
I 
:I 
of histor.y. The aim of the problem technique of hi~tory instruction is to !I 
teach the student to solve logically everyde.y problems that arise from i' 
f, reading newspapers, magazines, and books, from listening to lectures, or 
from conversation with other people. The pupil must be able to state the 
problem clearly, to form tentative b;ypothesis as to the solution of the 
~-
~- ~~---- - -===---
9. 
vrob.J..em, to collect and evaluate data, and to make a decision as to the 
correct answer. 
Mueller (25:354) in speaking of the objectives of appreciation teaching 
says: "In general we may say that the objectives of appreciation-teaching , 
I I . 
are to develop right attitudes, ideals, and standards in pupils. This means· 
I 
t.he development of the esthetic and moral emotions, to the end that a pupil 
may experience enjoyment or pleasure from the experience in which he par-
ticipates, either as a creator, interpreter, or listener." Four definite 
steps are recognized in the technique of appreciation. They are as follows: 
"1. Creating an atmosphere of interest 
2. Providing proper exposure to appreciation materials 
3. Giving appropriate fundaments! knowledge 
4. Providing for expression and growth" (44:50-51) 
Educators have recognized the place of appreciation in the teaching of 
history but few textbooks include adequate material for the development of 
appreciation of either the past or the present. Rugg (52:17) writes: "The 
text.books do not furnish enough dete.il to give the student a real depth of 
feeling and comprehension for the matter under consideration. What is 
needed in place of the brief and isolated paragraphs we now give our 
children? A well of anecdote, narration, and description about a few worth-
while matters." Thus, I propose to set up units in United States history 
that will aim at the development of greater interest in and appreciation of 
the history of our co'!intry. 
As it l.s impossible to cover all available material on the subject in 
each unit, the reader should bear in mind that no unit is complete in itself 
Each unit is presented by' the writer of this paper to serve as suggested 
material for teachers of United States histor,y. Teachers using the 
' 
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.111ateria.l will naturally adapt it to the. needs of the class, to the 
type or pupil, and to the available material. 
! 
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11. 
Chapter II - Lim! te.tions of the Problem 
1. T....e units included in this paper are not intended to be complete 
either in number or length. The units are offered a.s ·suggestions to 
teachers of United States histor,y as to the type of material that may be 
1.ncluded in a course in United States history in order that students may 
ac~uire an interest in and appreciation of history which will be carried 
over into adult life. 
Horn {16:340) s~s: "One book out of every ten published in 1915 was 
history. Publishers would not continue to publish a type of book that is 
not read. In 1915, one book in ever,y seven consulted in the reference 
department of the New York Civ Library was a history. It must be kept in 
mind that a large part of the books classified under other headings contain 
a large amount of historical material. The percentage of books in histor,y 
drawn by children is still larger as compared with those drawn by them in" 
science, usefUl arts, geography and travel." If the school is to increase 
the amount or this leisure reading in histor;y materials, it must develop 
in the pupil an appreciation of and a taste for history. 
2. Detail facts have sometimes been omitted as they are not necessary 
to the unit and m~ easily be obtained from textbooks if desired. 
5. The aim of this paper is not to train historians but "To provide 
~roper exposure to appreciation materials." (45:49) 
Bobbitt {2:15-16) writes: "The technique of training the pro-
Z' tessional historian must not be permitted to influence the technique of 
-sing histo:cy for the purposes of general education.--.. The primary 
experience in using history for general training is reading it--
i] 
----------
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12 
abundantly-- with enjoyment-- under normal reading conditions." 
Robinson (51:25)says: "The ideal hiswry for each of us would be those 
facts of past human experience to which we should have recourse oftenest · 
in our endeavors to understand ourselves and our fellows. No one account 
would meet the needs of all, but all would agree that much of mat now 
passes for the elements of history meets the needs of none. No one 
questions the inalienable right of the "historian" to interest himself in 
any phase or the past that he chooses. It is only to be wished that a 
greater number of historians had greater skill in hitting upon those 
phases or the past which serve us best in understending the most vital 
problems of the present." 
==~~=---· ==.:-=====-===ft= 
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Chapter. III - Unit 1, Biography - John Quincy .Adame 
John Quincy Adams was born during a critical period in the history of 
our country. The Boston Massacre was not quite three years in the future; 
the Boston Tea Party was to take place in six years; in seven years his 
father was to be one or the leaders or the First Continental Congress and 
in nine years one of the signers of the Declaration of Independence. 
Under such condi tiona John Quincy Adams bad little time for play. When! 
be was only nine years old his mother used to send him on horseback to I 
Boston (eleven miles each way) for mail and news. The bo,y's seriousness l 
is shown in this letter to his father, written in his tenth year. l 
"Braintree, June the 2d, 1777 
Dear Sir: 
I love to receive letters very well much better than I love to write ij 
them. I make but a poor figure at composition, my head is much too fickle,! 
rrry thoughts. are running after bird' s eggs, play and tri.fles till I get 
i 
vexed with rrryself. I have but just entered the 5d volume of Sma.llett, tho' I 
I 
I had designed to have got it half through by this time. I have deter-
mined this week to be more diligent, as Mr. Thaxter will be absent at 
court and I Cannot pursue rrry other sfudies. I have Set myself a Stent and 
uetermine to read the 3d volume Half out. If I can but keep rrry resolution 
I will write agatn at the end of the week and give a better account or 
myself. I wish, Sir, you would give me some instructions with regard to my 
'time, and advise me how to proportion my Studies and 1r:1 Play, in writing, 
and I will keep them by me and endeavor to follow them. I am, dear Sir, 
I 
i 
with a present determination of growing better, Your son, 
:==================-=John ~~l!g J~dam~s~======~t 
14. 
P. S. Sir, if you will be so good as to favor me with a Blank book, I 
will transcribe the most remarkable occurrences I mett with in rrr;r reading, 
whic~ will serve to fix them on my mind." {8:17)* 
When John Quincy Adams was twelve years old vnd again men he was 
thirteen he accompanied his fatner to Europe, studying first in Paris and 
later at the University of Leyden. In 1781, at the age of fourteen, he 
accompanied Francis Dana, American envoy to Russia, as his private 
secretary. As Dana was not received by the Russian government, Adams 
joined his father at Paris, where he acted as additional secretary to the 
American commissioners in the negotiations of the trea~ of peace which 
concluded the War of Independence. Thus at fourteen, when most young 
people are just entering high school, John Quincy Adams was entering publi 
service which was to become his life work. · 
Adams believing "An .American education to be the best for an American 
career" (8:28) returned to the United States and entered Harvard in 1787. 
After graduating from Harvard, he studied law in the office of 
Theophilus Parsons. During these years and for the remainder of his 
life Adams kept a diary. Under the. date of January 5, 1788, we find the 
following entry: "Pass'd the evening at Little's in Newbury. A Mr. Coffin 
' who graduated two years ago at Harvard was there. We spent our time in 
sociable chat and in singing, not such unmeaning, insignificant songs as 
, those with which we killed our time last evening, but good, jovial, 
.I 
11 
expressive songs as we sang at college, "when mirth and jollity prevail'd" 
One evening of this kind gives me more real satisfaction than fifty passed 
in a company of girls. (I beg the~r pardon)." {4:15) 
January 9, 1788 he V.Tote: "This day our State Convention is to meet 
I( *Numbers refer to bibliography for Chapter III 
II 
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15. 
in Boston for the purpose of assenting to and ratifying the Federal 
Constitution. The members from this town went to Boston yesterday, except 
·Mr. Parsons, who will go to-morrow. The conjectures concerning the issue 
of their debates are different according to the dispositions of the specu-
lators. Some think· there will be a great majority for adopting the Con-
stitution, while others hope the opposite party will preponderate. In the 
evening I play•d with Mr. Parsons at back-gammon and was beat by him. Af'te 
I left the office, I passed the remainder of the evening with Townsent at 
Mrs~ Hooper's" {4:18) 
John Quincy Adams was admitted to the bar and opened an office in 
Boston in 1790. Under various pseudonyms, Adams wrote and published a 
series of papers in which he opposed some of Thomas Paine's doctrines in 
"The Rights of Man" and later another series in which he supported the 
neutral policy of the administration. A few quotations from "An Answer to 
Pain's 'Rights of Man' n will illustrate Adams' ability in argumentation. 
"Surely, Sir, the people of the United States have a Constitution, 
although they have given the power of making alterations to those by whom 
it is administered, in conjunction with the State Legislatures. Surely, 
the people of Massachusetts have a Constitution, though it provides for 
certain alterations by the ordinary Legislature, and though, since it was 
formed, such alterations have accordinglY been made. The Constitution of 
several of the Uirlt ed States are expressly made alterable in every part 
by their ordinary Legislatures. I think there is not one of them but 
admits of alterations wi~?ut recurring to "the nation in its original 
character. n Yet Mr. Pain will surely acknowledge that the American 
--- ~--
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il Constitutions arose out of the people and not over them. His 
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16. 
principles therefore, "that a Constitutional Government cannot have the 
II 
l
i rights of altering itself" is _not true. In forming their Constitutions, a 
II nation may reserve to themselves such pCPI ers as they may think proper. 
i They may reserve only the inalienable right of resistance against tyranny -
the people of England have rese~ed only this right." (5:21) 
These publications led to the appointment of John Quincy Adams as 
I Minister to the Netherlands by President Washin'gton. At the close of his 
administration, Washington took the trouble to write to his successor, 
John Adams, expressing "the strong hope that you will not with-hold merited 
promotion from Mr. John Quincy Adanis because he is your son. I give it as 
my decided opinion that Mr. Adams is the most valuable public character we 
have abroad, and that there remains no doubt in my mind that he will prove 
himself the ablest of all our diplomatic corps." (8:59) 
Adams left The Hague in June 1797, expecting to go to London to ~arry 
Miss Louisa Johnson, daughter of the Americ~ consul in London, and to 
1 proc~ed to Lisbon as Minister to Spain. The following entries from his 
diary tell the story of what actually happened: "London, July 18. - As I was 
going out this morning I met Mr. King, who delivered me letters fro:n the 
Secretary of State of the 27th May und 1st June, and from rrry father of 2d 
June. They directed me not to proceed to Lisbon, but to·wait here for a 
commission and instructions to the Court of Berlin. (15:16} 
. 
"July 26. - At nine this morning I went, accompanied by my brother, to 
---·-· 
1 Mr. Johnson's, and thence to the Church of.the parish of All Hallows Barke , 
I ~~ where I was married to Louisa Catherine Johnson, the second daughter of 
•I 
fi Joshua and Catherine Johnson, by Mr. Hewlett. Mr. Johnson's family, 
==li 'l 
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17 
i 
!Mr. B•ooks, ~brother, and Mr. J. Hall were present. We were married 
II before eleven in the morning, and immediately aftE~r went out to see Tilney 
; 
1 ILuse, one of the splendid country seats for which this country is dis-
tinquished." (13:16) 
The journey from London to Berlin, now made in about twenty-four hours . 
, took the young couple three weeks. The sea trip from London to Hamburg took 
1 eight days and the "journey at land" .Adams wrote his father "from the bad-
' 
'ness of the roads and of the drivers was worse than the voyage at sea.n 
(6:125) Mrs. Adams was taken seriously ill, and it was withg-eat relief that 
the party at last reached Berlin, "after having been detained at the gate of 
the city by a lieutenant who had never heard of the United States."(6:125) 
'While in Berlin, John Quincy Adams negotiated (1799) a treaty of amity 
and commerce with Prussia. On Thomas Jefferson's election to the presidency 
the elder Adams, bitter with his defeat, recalled his son who returned home 
the following year. 
The next year John Q. Adams was elected to the Massachusetts Senate and 
in 1805 was sent to Washington to the Un1t ed States Senate. Up to this time 
John Q&.dncy Adams was regarded as belonging to the Federalist party, but now 
he t'ound its general policy displeasing and in his usual courageous manner 
spoke and voted regardless of party. On the question of the acquisition of 
Louisiana he voted with the Republicans and he warmly favored Jefferson's 
suggestlon of an embargo. Urging instant action he said, "The President has 
recommended the measure of his high responsibility. I would not consider, I 
would not deliberate, I would act!" (8:78) The support of this measure, 
! which was unpopular in New England as it interfered with commerce, cost 
I 
i 
/ Adams his seat in the Senate. The Plassachusetts Legislature chose .Adam's 
' 
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, successor several months before the usual time of filling the vacancy and 
Adams realized that this called for his resignation. In the same year, 
Adams attended the Republican congressional caucus which nominated Madison 
fOr the presidency and thus definitely joined the Republican party. 
Adams was professor of rhetoric and oratory at Harvard when he was once 
again appointed to public office. This time as a representative from the 
United States to Russia. Although the Russian capital was perhaps the 
, gayest of all the great capitals at that time, it was far from gay for the 
Adams family, forced to run a hugh household, and to appear decently in 
society with the preposterously insufficient means of a few thousand dollars: 
a year, but Adams was determined to live within his iitcome. Both Adams and 
his wife longed for the two little boys they had been forced to leave at 
home. An infant daughter, born in St. Petersburg, could not survive the 
rigor of the climate and was buried under the Russian snows. To a consid-
arable extent Adams solaced ~self b,y satisfying his intellectual craving 
fiith study. For a time, he devoted four or five hours a day to the educa-
. tion of Charles who was about six years old at this time, but later the 
~Jhild was sent to an English boarding school in the city. Charles became s 
accustomed to using French while in Russia that although he was only seven 
when he left Russia, he preferred French to English throughout his life. 
Adams also took a great deal of interest in the education and life of the 
sons that had been left in J\merica. Writing to his brother Thomas, he said 
tttet him (George, .10 years old) have as much rela.xa tion and spo;t"t as be-
comes his age, but let him be encouraged in nothing delicate or effeminate. 
Seize every possible occasion to give him hardihood, inure him to fatigue; 
let him J.f there be an_ opportunity begin to mount on horseback. If he goes 
-· 
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i· into Boston to see a play, make him walk for it rather than ride in a 
1
1 
i · 1 t him 1 · t k t thi inte d f ji carr age. e earn o s a e s w r, an i he has not already 
[i begun, let him by' all means learn to swim next summer. _ In everything of 
I 
I this kind I know there is danger, but I want my boys to be familiarized as 
I soon as possible with its face, that they may be the better warned and 
I 
guarded against it." (6:145) 
John Quincy Adams was in Russia at the outbreak of the War of 1812 and 
with Gallatin, Bayard, Clay, and Russell negotiated the treaty of peace in 
1815. Adams describes the negotiations in detail in his diary. Under the 
date, Dec~ber 24, he writes: "A few mistakes in the copies were rectified, 
and then the six copies were signed and sealed by the three British and the 
five American Plenipotentiaries. Lord Gambier delivered to :ne the three 
British copies and I delivered to him the three American copies of the 
treaty, which he said he hoped would be permanent; and I told him I hoped it 
i would be the last treaty of peace between Great Britain and the United 
States." (15:151) 
Soon after this, John Quincy Adams became Minister to Great Britain as 
his father had been before him and as his son, Charles, was to be after him 
When settled in London, Adams sent for his two older boys, and the family 
was happily reunited after a separation of six years. George and John were 
placed in an English school. The war was so recently over that the 
American boys were frequently hazed by their British schoolmates but seemed 
able to take care or themselves. On one occasion John was twitted about th 
of Washington by the British. One of his schoolmates asked him if 
.he had ever been to Washington, to which John quickly replied: "No, but I 
have been in New OrleansJ" (8:155) 
20. 
In 1817 Adams returned home in order to accept the post of Secretar.y 
or State in the cabinet of President Monroe. Adams was fifty years old 
at this time. He was only five feet seven inches tall and had become 
distinctly too stout for his height. He was almost completely bald; his 
constant reading had affected his eyes so that it gave him the appearance 
or continually having tears running dom his cheeks, while his incessant 
llTiting had created a palsied condition in his right hand. Aside from his 
appearance, however, his long and varied service abroad, his knowledge or 
diplomatic detail qualified him for the head of the State Department 
probably better' than any other American. 
I 
I 
As Secretary of State, Adams played a leading part in the acquisition o~ 
I 
Florida and in the promulgation of the Monroe Doctrine. Claims or Great I· 
Britain and Russia to our Northwestern coast and the revolt of some or the ;I 
Latin American colonies caused Munroe to consult his cabinet members and 
others as to the policy which the United States should adopt. The result 
was the statement lmown as the Munroe Doctrine. This so called Doctrine, 
which Adams as Secretacy or s'tate had helped to formulate, was a part of 
President Munroe's annual address to Congress in 1825. The following 
quotation is the part of the message kno\'111 as the Monroe Doctrine: "We owe 1 
it, therefore, to candor and to the amica_ble relations existing between the 
~ited States and those powers, to declare, that we should consider_any 
attempt on their part to extend :their s.ystem to any portion of this 
ll~i:~misphere, as dangerous to our peace and safety. With the existing 
cqlunies or dependencies or any European power, we have not interfered, and 
shEJ.l not interfere. But rlth the governments who have declared their 
in~_ep_en_d_en_c~L~_d maintain_ed __ i_t,_~ whose independ=e~l'_l=C=e=w=e==h=a=v=e='=on==gr==e=a=t==tt-==-= 
l __ 
we could not view ~~ consideration, and on just principles, aclmowledged, 
.::.nterposition for the purpose of oppressing them, or controlling, in any 
I' 
manner, their destiny, by an European power, in other light than as the 
manifestation of an unfriendly disposition toward the United States. 
"At the proposal of the Russian imperial government, made through the 
minister of the Emperor residing here, fUll power and instructions have been 
transmitted to the Minister of the United States at St. Petersburg, to 
arrange, by amicable negotiation, the respective rights and interests of the 
two nations on the northwest coast to this continent. A similar proposal 
had been made by his Imperial Majesty to the government of Great Britain, 
which has likewise been acceded to. 
"The Government of the United States has been desirous, by this friendly'! 
proceeding, of manifesting the great value which they have invariably attach d 
to the friendship of the Emperor, and their solicitude to cultivate the 
best understanding with his government. In the discussions to which this 
interest has given· rise, end in the arrangements by which they may terminate 
the occasion has been judged proper for asserting, as a principle in which 
the rights and interests of the United States are involved, that the 
.American continents, by the free and independent condition which they have 
assumed and maintained, are henceforth not to be considered as subjects for 
future colonization by ~ European powers." (15:159) Thus in 1825 ~kmroe 
on the advice of his cabinet members, especially John Quincy Adams, 
established the polic;r Imown as the Monroe Doctrine. For a nation barel.7 
fifty years old, the doctrine was a most daring adventure but it has always 
been upheld by the united States even to the present time. 
On the Fourth of July, 1821, at the request of a committee of citizens 
!I 
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and remonstrance, upon which, in the celebration of' this anniversacy, your 
memory delights to dwell. Nor is it yet that the justice of' your cause waf 
vindicated by the God or Battles; that in a conflict of' seven years the 
history of' the war by which you maintained that Declaration, became the 
history of' the civilized wo~ld; that unanimous voice or enlightened Europe 
CI.Il(i tb& verdict of' an after age, have sanctioned your assumption of' 
.· ~ . 
_sovereign power; and that the name of' your Washington is enrolled upon the 
records of' time, first in the glorious line of' heroic virtue. It is not 
that the monarch himself', who had been your oppressor, was compelled to 
recognize you as a sovereign and independent people, and that the nation, I 
whose feelings or fraterni~ for you had slumbered in the lap or pride, wad 
awakened in the arms or humiliation to your equal and no longer contested 
rights •. The primary purpose of this Declaration, the proclamation to the 
worJ.d of' the causes of' our Revolution, is "with the years beyond the flood' 
It is of' no more interest to us than the chastity of Lucretia, or the 
apple on the head of the child or Tell. Little less than forty years have 
revolved since the struggle for independence was closed; another genera-
tion has arisen; and, in the assembly of nations, our Republic is already 
a matron of mature age. The cause of your independence is no longer on 
trial; the final sentence upon it has long been passed upon Earth and 
ratified in Heaven. 
I 
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"The interest, which in this paper (the Declaration of Independence) 
has survived the occasion upon which it was issued; the interest which 
quickens with the lapse of years, spreads as it grows old, and brightens 
as it recedes, is in the principles whiCh it proclaims. It was the first 
solemn declaration by a nation of the only "legitimate" foundation of civil 
government. It was the corner stone of a new fabric, destined to cover the 
surface of the globe. It demolished at a stroke the lawfulness of all 
governments founded upon conquest. It swept awa:y all the rubbish of ac-
cumulated centuries_of servitude. It announced in practical form to the 
world the transcendent truth of the unalienable sovereignty of the people. 
It proved that the .social compact was no figment of the imagination; but 
a real, solid, and sacred bond of the social tmion. From the da:y of this 
Declaration, the people of North America were no longer the fragment of a 
distant empire, imploring justice and mercy from an inexorable master in 
another hemisphere. They were no longer children appealing in vain to the 
5,1mpathies of a heartless mother; no longer subjects leaning upon the 
shattered columns of royal promises, and invoking the faith of parchment to 
secure their rights. They were a nation, asserting as· of right, and main-
taining by war, its own existence. A nation was born in a da:y -
"How many ages hence 
Shall this, their lofty scene, be acted o'er 
In states unborn, and accents yet unlmown?" 
It will be acted o'er, fellow-citizens, but it can never be repeated. 
It stands, and must forever stand, alone a beacon on the summit of the 
mountain, to which all the inhabitants of the earth ma:y turn their eyes for 
!I 
a genial and saving light till time shall be lost in eterni V, 
itself dissolve, nor leave a wreck behind. It stands forever, 
and the glob · 
a light of 1! 
ll 
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admonition to the rulers of men, a light of salvation and redemption to 
the oppressed. So long as this planet ahBJ.l. be inhabited by human beings, 
so long as man shall be of social nature, so long as government shall be li 
necessar,y to the great moral purpose of societ.y, and so long as it shall I 
I 
be abused to the purposes of the oppression, so long shall the Declaration ! 
hold out to the soverei~ and to the subject the extent and the boundaries I 
i 
or their .respective rights and duties, founded in the laws of nature, and : 
of·nature•s God." {2:20-22) 
As Monroe's administration, known as the "Era of Good Feeling" was 
drawing to a close there was anything but good feeli.Dg among. his official 
advisors, three of whom, Adams, Secretary of State, Calhoun, Secretary of 
War, and Crawford, .secretary of the TreaSUI7, aspired to succeed him. In 
add! tion, Henry Clay and Andrew Jackson were candidates. Calhoun was 
nominated for the vice-presidency and of the other four Jackson received 
99 electoral votes, Adams 84, Crawford 41, and Clay 57. As no one had 
received a majorit,y, the decision was made b,y the HOuse of Representatives 
according to the provision in the Constitution. As the choice was con-
fined to the three candidates who received the highest number of votes, 
Clay, who was speaker or the house and had for years censored the acts of 
Jackson, cast his influence for Adams who was elected on the first ballot. 
A few days later Adams offered Clay the office of Secretar,y of Stete,which 
he accepted. The charge of bargain and corruption fbllowed and the feud 
between Adams and Jackson was on. Upon receiving the news of his election, 
Adams immediately wrote his father, asking his blessings and prayers. His 
mother, Abigail Ade~s, had not lived to witness his elevation to the 
presictency. She had always been Adam 1 a closest confidante. He wri tea of 
. 25 
her: "Had she lived to the age of patrie.chs, every day of her life would 
have been filled with clouds of goodness and of love." (8:229J 
Adam's father in answering his letter wrote: "Never did I feel so much 
o!>lemnity as upon this occasion.-the multitude of my thoughts and the in-
.. ensi ty of my feelings are too much for a mind like mine in its ninetieth 
year. May the blessing or God .Almighty continue to protect you to the end 
of your life as it has heretofore protected you in so remarkable a manner 
from your cradle. I offer the same prayer for your lady and your family, 8l d 
am Your affectionate Father." (8:229) Happily the elder Adams did not live 
to see his son's defeat four years later. 
March 4, 1825, Adams delivered his. inaugural address from which the 
following excerpt is taken: "Our political creed is, without a dissenting 
'voice that can be heard, that the will of the people is the source and 
~he happiness or the people, the end of all legitimate government upon 
... arth; that the best security for the beneficence and the best guaranty 
:against the abuse of power consists in the freedom, the puricy, and the 11 
.frequency or popular elections; that the General Government of the Union an~ 
. . I 
the separate governments of the States are all sovereignties of limited I 
powers, re;l.low servants of the same masters, uncontrolled within the 
I 
I 
that the firmest security of peace is the preparation during peace of the i 
i 
irrespective spheres, uncontrollable b,y encroachments upon each other; 
defenses of war; that a rigorous economy and accountability of public ex-
penditures should guard against the aggration and alleviate When possible 
the burden of taxation; that the military should be kept in strict 
subordination to the civil power; that the freedom of the press and of 
religious opinion should be inviolate; that the policy of our country is 
26. 
peace and the ark of our salvation, union, - these are articles of faith 
upon which we are all now agreed." (15:156) 
. i 
This portion of Adam 1 s speech is actually a statement of his political creed! 
! 
I 
.. Adams was hardly settled in the White House before the campaign to elec~ 
Jackson in 1829 was started. i Jackson's followers believed that he had been j 
' fraudulently deprived of his rights by the corrupt combination of Adams and; 
! 
Clay. 
! 
I 
I 
On February 11, 1829 the electoral votes were counted and Adams was soundly I 
defeated. Jackson arrived in Washington that day and his hotel at once ! 
. I 
became the center of the capital. It swarmed with office seekers. In the 
White House, Adams, his hands empty now of gifts and power, lived almost 
deserted. On the twenty-eighth he wrote in his diary: "Three days more, and j 
I shall be restored to private life and left to an old age of retirement, 
though certainly not repose. I go into it with a combination of parties 
end of public men against my character and reputation such as I believe 
never before was exhibited against any man since the Union existed. 
Posterity will scarcely believe it, but so it is that this combination 
against me has been formed, and is now exulting in triumph over me, for the 
devotion or my life and or all the facul.ties or my soul to the Union, and t< 
the improvement, pb;ysical, moral and intellectual, of my country. The Nortl: 
a~eails me for my fidelity to the Union: the South for my ardent aspira-
tions of improvement. Yet 'bate I not a jot of heart andhope. Passion, 
prejudice, envy, and jealousy 19111 pass. The cause of Union and of im-
provement will remain, and I have duties to it and to my country yet to 
discharge." (13;588) 
The bi tternese or the campaign had been too great to allow or personal 
27. 
intercourse between the candidates. Adams sent a courteous message to_ 
Jackson, who had not communicated with the President in ~ w~ since his 
arrival, to say that he and his family would move out of the White House 
before the fourth of March so that Jackson might receive his congratulations 
there after the inauguration, but Jackson merely returned thanks for the 
offer and told Adams not to hurry. Jackson's avoidance or the usual 
courtesies was assigned to the fact that he believed Adams had been con-
earned in the attack on Jackson's wife in the "National Journal". Adams 
wrote in his diary: "This is not true. I have not been privy- to any pub-
lication in aqy newspaper against either himself or his wife." (15:590) 
To the bitterness of defeat were added the unspeakable woes of 
domestic affliction. In the months succeeding his retirement from the White, 
House he lost his eldest. son, George, under painfUl and tragic circumstancesl 
!George and his brother John had been rivals for the hand of their beautiful 
cousin, Mary Hellen. John had been preferred. George had taken to drink and 
while the worse for potations, fell off a steamer going from New York to 
Boston and was drowned. It was a terrible blow to his father and mother. 
This bereavement was followed within a few years by the death of John. Only 
Charles Francis was left of four children. 
Adams remained in private life for only a brief period, for in 1850 he 
! 
i 
I 
I 
:I 
was elected to the national House or Represents.tives. !' Some people, includ- 1 
ing his son, thought it might be degrading for an ex-President to serve in 
the House. Adams, himself, thought differently. Under the date September 11[ 
1850, he writes in his diary: 11I said I had in that respect no scruples I 
hatever. No person could be degraded by serving the people us a Repre- ! 
entative in Congress. Nor, in my opinion, would an ex-President of the ij---
IL 
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UnJ.ted States be degraded by serving as a selectman of his town, if elected 
~nereto b,y the people." (15:405) 
Adams alwey-s tried to be free to vote as his conscience advised him. We 
find the following evidence of this fact recorded in his diary. "Philadel-
phia, Nov. 9.(1851). I called upon Nicholas Biddle at the United States 
Bank ~ received two dividends of my bank stock, b,y an order upon the 
oranch bank at Washington. I left with Mr. Biddle my certificate of stock 
to be sold and the proceeds to be remitted according to such directions as 
I may give. I told him that, as I might be called to take part in public 
measures concerning the bank, and was favorable to it, I wished to divest 
.:-3 self of all personal interest in it. I endorsed my name on the certi-
I.'icate." {13:424) 
Adam' a service in Congress for the next seventeen years is perhaps the 
.u.~ost noteworthy part of his career. Throughout he was conspicuous as an 
opponent of the extention of slavery and was a champion of the right of 
.l"'etition. Hia long fight for repeal of the "gag rules" is one of the most 
dramatic contests in the histor,y of Congress. In his support of Jackson's 
polic,y toward France he showed that his usual opposition to Jacksonian 
~olicies was based on reason and not on mere dislike of the man. B,y the 
treaty of 1851 France had agreed to pay the United States the sum of five 
milli()~ in settlement of the spoilation claims, but after ratifying the 
treaty had declined to pay. Arter waiting four years the patience of 
Jackson was exhausted. ·He recalled the American minister from Paris and 
sent a message to Congreas recommending that if France did not promptly 
comply with her agreements the United States should issue letters of marque 
against her commerce - that is, delcare war. Adams, almost alone, stood by 
29. 
Jackson at this most critical moment and secured a unanimous vote for the 
President's action. 
In spite of Adam's defence of Jacksonian policy in this instance, the 
two men continued on terms of the deepest hostili~. In 1844, when, owing 
..o his being in Boston, Harvard bestowed on President Jackson the degree o 
Doctor of Laws, Adams refused to attend the meeting, writing to Quincy, 
President of Harvard that" as an affectionate child of our Alma Mater, I 
would not be present to witness her disgrace in conferring her highest 
.literary honors upon a barbarian who could not write a sentence or grammar 
and hardly could spell his own name. n ( 8: 501) 
Always against slavery, Adams made it known that he would present in 
Congress any petitions that were sent him. Hundreds or petitions poured 
in. This aroused the anger of the pro-slavery members or Congress,who, in 
18:36, were able to bring about the passage of the first "gag rule". This 
abolition of slavery, shall, without being ~ither printed or referred, be 
laid upon the table, and that no further action whatever shall be had 
thereon." (5: speech 6: 4) 
The passage of the above resolution did not keep Adams from present-
ing ',slavery petitions as he said the "gag rule" was unconstitutional as 
the Constitution of the United States guaranteed free speech and the right 
of petition. This quotation from his speech on the right of the people to 
petition expresses well his attitude, "I have always maintained that when 
the petitions o£ the People of the United States, and, still more in point 
o£ importance, though not in point o£ principle, resolutions o£ Legisla-
JL 
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t'lires, on questions of the deepest importance, whether the opinions which 
they e>..-press be on one side or on the other of those questions, are pre-
sented to this House, it is the duty of this House to consider them, either 
immediately or through its appropriate committees; and I insist that when 
such memorials are referred to a committee it is the duty of the committee 
consider them before reporting in regard to them, and to report upon and 
!after due consideration of their contents, and ~ form a judgment fran their 
jerits. This I take to be the true scope and meaning of the Constitution 
l~hen it declares that the right of petition shall not be abridged. And if i is our duty to hear and to consider the petition of a single individual., it 
iis still more our duty to hear and to consider the resolutions of a State 
~egisla ture. 
"But this committee have gone further in trampling upon the right to 
etition, of Which the House has given them the example. The House has not 
gone the length of refusing to receive petitions but with a distinction, 
Lh.i.ch I am ashamed to mention in the face of this nation, they have resolved,\ 
I 
rth great solemnity, to receive memorials and then not to consider them. 
~t principle has been extended by this committee. Sir, if a Yankee was 
lver charged with manufacturing wooden nutmegs that was the man to advance 
such a principle. Is this principle the wooden nutmeg of the House? · It is 
lb..t or it is nothing. I say this for the benefit or such members or this 
~ouse as are willing to take shelder from the indignation of their con-
~tituents under such a distinction." (5:speech 6:68) 
Year after yee.r Adams continued his fight, presenting the rejected 
, etitions and moving for the rescinding of the "gag rule". The hostile 
~-- fajorities slow:cy declined in size. Ultimate victor,y seemed to be coming 
~~---====~~==~==~= 
. 51. 
if his life held out. Finally, on December 5, 1845, when the old man was 
seventy-eight, the vote on rescinding the 11gag" showed 108 votes in favor 
against 80 opposed. Adams had won. "Blessed, forever blessed, be the name 
of God" were the words with which he -closed his diary for that day. (15:574) 
In 1842 the Congressional Districts of Massachusetts were rearranged sol 
that Adams no longer represented the Twelfth District. At this time Adams 
visited Braintree and expressed his grati tute to his constituents in a 
speech from which the following is quoted. Wiour confidence in me has been 
as steadfast as it has been liberal - I se:y it in gratitude and not in prid • 
It has descended from father to son. Since I was elected far the Plymouth 
District, the children, then at the schools, have become the voters in 
~ultitudes, constituting the majorities of all recent elections. The 
majorities in rrry favor have always been large, even when unusual expe-
dienta were resorted to in contesting them. 
"The same liberality has been extended to. me, in the judgment of rrry 
constituents, upon my public course as a member of Congress, on all the 
trying occasions when great interests have been involved in the delibera-
tion of the National Councils. They have never trammelled me with in-
structions. They have never held meetings to_ concoct and transmit to me 
resolutions indicating a desire that I should modi ty my om opinions to 
make them more comformable to their own. They have left me free in the 
l 
exercise of rrry representative functions, according to my own sense of right~ 
•we are now to part - and, after another short tour of duty at Wash- I 
I 
ington, the relation between us, the affectionate relation of Representativ~ 
1111d Constituent, will cease, at least with a very large portion of you, ~, 
rorever. I can never again be the Representative in Congress of the 
:==========~==== 
, __ --------
Plymouth Rock - blt the memory of it will remain with me while the 52 
vi tal blood shall circulate from my heart; and with it rrry still repeated 
thanks for all your kindness to me, shall ascend in the form of benizons to 
I 
heaven on you and your children to the latest generation." (1: 2-5) Adams (I 
had alw~s been a real representative and not a delegate. His constituents 1 
had re-elected him again ond again and Adams had continued to think, speak 
and vote as their representative without being harassed by the opinions of 
various individuals in the district. He made his own decisions and the 
people kept him in power. He is an example of the type or representative 
that we need tod~, one that can vote as he sees fit and still be reelected. 
If AdSI!ls had, at times, felt that he was not appreciated, his heart mus 
have rejoiced when, at the close of this meeting, his constituents sang in 
his honor the following ode written by Rev. John Pierpont. 
Not from the bloody field 
Borne on his battered shield 
By foes o'ercome 
But from a sterner fight, 
In the defence or Right, 
Clothed in a conquerer's might 
We hail him home. 
Where Slavery • s minions cower 
Before the servile power 
He bore their ban; 
And like an aged oak, 
That braved the lightning's stroke 
When thunders round it broke 
stool!( up, a MAN. 
Ney-, when they stormed aloud, 
And round him, like a cloud, 
Came, thick and black, 
He single-handed strove, 
And, like Olympian Jove, 
With his own tl:nmdez; drove 
The phalanx back. 
No leafy wreath we twine, 
Of Oak, or Isthmian pine, 
35.!1 
To grace his brow; 
Like his own locks of gray, 
Such leaves would fall away, 
As will the grateful lay 
We weave him now. 
But time shall touch the page 
That tells how Quincr,y's sage 
Has dared to live 
Save as he touches wine, 
Or Shakespere's glowing line, 
Or Raphael's forms divine 
New life to give. (5:65) 
The year following the repeal of the ngag rule" Adams was stricken by 
paralysis. Although he recovered from this first stroke he could not 
continue his fight, although he remained in Congress. When he returned to 
Congress after his illness, ever,y member rose in homage and stood while th 
feeble old warrior who had fought them all was led to his chair by two of 
the members. 
After his stroke, Adams, though constant in his attendance in the Hous 
never bu.t once rose to speak in that body. On February 21, 1848 he was at 
his seat as usual when he was seen to partially rise. The Speaker was 
put.ting a question llben suddenly there were cries of "Stop! Stop! 
I 
Hr. Adams!" The old man had fallen insensible. He was carried to the J 
speaker's room, doctors were summoned but could do nothing. He recovered 
speech and consciousness only once,when he mur:nured, 11 Thank the officers o 
i 
the House", and then, "This is the last of earth! I am content!" (6:228) 
"The New Year Journal of Commerce" reported in its paper the following i 
I 
concerning the funeral of President Adams. I 
"Washington, February 26. The funeral of the late ex-Bresident Adams was, 
I 
celebrated today, with great solemnity, and every manifestation of deep 
l 
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feeling. A more impressive scene was never witnessed in this ci~ -not 
even at the funeral of General Harrison. The occasion was, however, very 
. I 
different from that. The feeling of . the public, though solemn, was not on ; 
this occasion one of gloom; and the object appeared to be less to express 
grief at ;the happy death, than admiration of the illustrious life or the 
departed patriach.--A silver heart-shaped plate with a spread eagle bear 
the following inscription, which was written at the request of the Massa-
chusetts delegation, by Daniel Webster, to wit: -
John Quincy Adams 
Born, 
An inhabitant of Massachusetts, July 11, 1767, 
. Died, 
A citizen of the United States 
In the Capitol at Washington 
February 23; 1848, 
Having served his country for half a century, 
-And 
Enjoyed its highest Honors." (14:2) 
Thus ended the career of John Quincy Adams whose entire life was one o · 
public ser:vice. His prayer that he might "die upon the breach" had been 
granted. As Senator Benton said in his eulogy: 11Punctional to every duty, 
death found him at the post of duty; and where else oould it have found 
at any stage of his career for the fifty years of lis illustrious public 
life." (8:576) 
55. 
All adults do not belong to the sa.'lle political party, attend the same 
clmrch, and read the same newspapers and books, so why should all the 
pupils of the history class read the same books or study the same 
character. A variety of interest should make the class more interesting 
tor both teacher and pupils. The preceding unit on John Quincy Adams will 
Stlrve as an illustration or what might be done by an individual or a group 
I 
wbo had become interested in Adams.. Another group might make an entirely i 
different contribution. 
· Thus, I have included in this unit a list of suggested biographical 
9 
material. The list is in no way complete. It does _E9t, attempt to include 
-~--· - --
books that may interest various types of pupils. The difficulty, length, 
and type .or the books vary greatly. The reader may consider some of the 
}>ooks included in the list too simple for high school pupils and some or 
them not strictly historical. It bas been said that it is better for a 
child to read dime novels than not to read at all, so I have included the 
simpler and less historical for the pupil whose interest in reading must 
be aroused before it can be directed. 
56. 
1. Addams, Jane "Twenty years at lhll House" 
2. Allen, Devere (ed.) "Adventurous Americans" 
5. Antin, Mary "Promised Land" 
4. Baker, E. W. "Great Speeches" 
5. Barton, W. E. "Life of Clara Barton" 
6. Beard, A. E. 110ur Foreign Born Citizens" 
7. Bent, Silas "Justice Oliver Wendell Holmes" 
8. Bigelqw, John (ed.) "Letters of Benjamin Franklin" 
I ~. Boardman, L. w. "Modern American Speeches" \: 
10. Bok, Edward "Dutch Boy Fifty Years M"ter" 
11. Bolton:, s. K. "Famous American Authors" 
12. Bolton, s. K. "Lives of Girls Who Became Famous" 
15. Bolton, s. K. "Lives of poor Boys Who Became Famous" 
14. Bowers, c. G. "Beveridge and the Progressive Era" 
15. Brenner, R. "Ten Modern Poets" 
..&.6. Burroughs, John ttMy Boyhood" 
17. Byrd, R. E. "Skyward" 
18. Charnley, M. v. "Boys• Life of Herbert Hoover" 
19. Cody, W. F. 11Autobiograpey of Buffalo Bill" 
20. Cohen and Scarlet "Modern Pioneers" 
21. Curtis, G. w. "Right or Suffrage" 
22. Darrow, F. L. "Builders or Empire" 
25. Dean, E. L. "Dolly Madison, The Nation's Hostess" 
24. Dentler, c. L. (ed.) "The Contemporary world" 
25. Dodd, w. E. "Woodrow Wilson and His Work" 
26. Drinkwater, John "Abraham Lincoln n (play). 
---1r·-c:-=.-============ 
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27. Earhart, Amelia "Fun of It" 
2·8. Eaton, Jeannette nYoung Lafayette" 
29. Epler, P. H. "Life of Clara Barton" 
50. Everett and Reed "When They Were Boys" 
51. Ferris, H. I. (Editor) WWhen I was a Girl; The Stories of Five 
Famous Women as told by Themselves" 
52. Fitch, Clyde 11Barbara Frietche" (play) 
55. Flynn, J. T. "God 'a Gold: The Story of Rockefeller and His Times" 
54. Ford, Henry and Crowther, Samuel "My Life and Times" 
55. Franklin, Benjamin "Autobiography of Benjamin Franklin 11 
36. Garland, Hamlin "Son of The .Middle Border" 
57. Gilchrist, B. B. 11Lite of Mary Lyon11 
58. Gilman, Bradley "Roosevelt, The Happy Warrior" 
59. Grady, H. w. "The New South" 
40. Greenlaw, E. A. "Familiar letters, English and American" 
41. Friscom, Ellwood "Americanization" (selections) 
42. Hale, E. E. (ed.) "Life and Letters of Edward Everett Hale" 
45. Hamilton, J. G. "Life of Robert E. Lee for Boys and Girls" 
44. Hawthorne 1 Hildegarde "Romantic Rebel; The Story of Nathaniel 
Hawthorne" 
45. Henry, Patrick "On the Adoption of the Constitution" 
46. Hill, F. T. 110n the. Trail of Grant and Lee 11 
47. Hoover, I. H. nFort,y-two Years in the White House" 
48. Howells, W. D. "My Mark Twain" 
49. Humphrey, Grace . "Women in American History" 
50. Iles, George "Leading American Inventors" 
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52. Law, F. H. "Modern Great Americans" 
55. Lincoln, Abraham " First Inaugural Address" 
54. Lindbergh, Charles "We" 
·55. Looker, Earle "White House Gang" 
56. Lynch, D. T. "Boss Tweed" 
57. McCracker, Harold "Pershing; The Stor,y of a Great Soldier" 
58. Mahan, A. T. "Life of Nelson" (as seen by a naval man 
59. Matthew, Josephson "Robber Barona; The Great American Capitalist, 
1881-1901" 
60. Meadowcroft, W. H. nBoys' Life of Edison" 
61. Moses, Belle "Paul Revere, the Torch Bearer of the Revolution" 
62. Muir, John "Story of My Boynood and Youth" 
65. Nicolay, Helen "Andrew Jackson, the Fighting President" 
64. Nicolay, Helen "Boys' Life of Ulysses S. Grant" 
65. Niebuhr, Hlllda "Greatness Passing By" 
66. Overton, Jacqueline "Stevenson, R. L. " 
67. Paine, A. B. "Boys' Life of Mark Twain" 
68. Palmer, G. H. "Life of Alice Freeman Palmer" 
69. Panunzie, c. M. "Soul of the Immigrant" 
'10. Parkman, M. R. "Heroes of Today" 
71. Parkman, M. R. "Heroines of Service" 
72. Parkman, M. R. "High Adventures" 
75. Pupin, Michael "From Immigrant to Inventor" 
74. Quinn, Vernon "Exciting Adventures of Captain John Smith" 
58. 
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75. Richards, L. E. "Abigail Adams and Her Times" i 
: 
76. Rihbany, Abraham "Far Journey" ! 
=?7..---RUs, J. _A. "Making_or_an_Ame~l"i:":'.:can~_ ~-"=============:::d!r 
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·ta. Roosevelt, Theodore "Theodore Roosevelt's diaries of Boyhood 
and Youth" 
59., 
79. Roosevelt, Theodore "Theodore Roosevelt's Letters to His Children" 
80. Roosevelt, Theodore "True Americanism" 
81. Russell, Phillips 11Benj amin Franklin, the First Civilized American" 
82. Sandburg, Carl "Abe Lincoln Grows Up" 
83. Scudder, H. E. "George Washington" 
~4. Seawell, M. E. "Paul Jones" 
as. Semour, F. W. "Bqys' Life of Fremont" 
86. Seymour, F. w. "Boys' Life of Kit Carson" 
8'1. Seymour, F. w. "Sam Houston, Patriot" 
88. Shipman, M. R. nPertect Tribute" 
89. Simonds, w. A. "Henry Ford, Motor Genius" 
90. Stuner, E. A. "From Alien to Citizen" 
91. Sutcliffe, A. c. "Robert Fulton 11 
92. Thomas, L. J. 11Hero of Vincennes; the Story of George Rogers Clark". 
95. Wade, M. H. "Adventurers All" 
94. Wade, M. H. "Bqy Who Dared; The Life Story of William Penn" 
95. W~de, M. H. "Boy Who Loved Freedom" (Thomas Jefferson) 
98. Wade, M. H. "Master Builders" 
97. Washington, B. T. 11Up From Slavery" 
98. Webster, Daniel "Blmker Hill Ora1i on" 
100. Werner, M. R. "Bryan" 
101. White, s. E. "Daniel Boone, Wilderness Scout" 
I 
I 
102. Wildman, Edwin "Famous Leaders of Industcy" i 
i The above list is designed to satisfy and cultivate a popular viewpoint 
I 
biographies; written in the usual biographical style, and in 40. 
gen~ral more scholarly than the preceding list. Many of these are taken 
fran the well known American Statesman Series. 
1. Adams, C. F., Jr. "Charles Francis Adams" 
.2. Adams, Henry nJohn Randolph" 
5• Bassett, J. S. "Life of Andrew Jackson" 
4. Beveridge, A. J. "Abraham Lincoln" 
5. Beveridge, A. J. "Life of John Marshall" 
6. Burton~ T. E. "John Sherman" 
?. Coolidge, L •. A. "Ulyssis s. Grant" 
8. Ford, H. J. "Woodrow Wilson, the Man end his Work n 
9. Hart, A. B. "Salmon P. Chase" 
10. HOsmer, J. H. "Samuel Adams" 
11. Lodge, H. c. n Alexander Hamil ton n 
12. Lodge, H. c. "Daniel Webster" 
13. Lodge, H. c. "George Washington" 
14. Lothrop, T. K. "William H. Seward" 
15. McCall, s. w. "Life of Thomas B. Reed" 
16. McCall, s. w. "Thaddeus Stevena" 
17. McCall, s. w. "Ulysses s. Grant" 
~8. McLaughlin, A. C. "Lewis Cass" 
19. Magruder, A. B. "John Marshall" 
20. Morse, .J. T. "Abraham Lincoln" 
21. Morse, J. T. "Benjamin Franklin" 
22. Morse, J. T. "John Adams" 
25. Morse, J. T. "Thomas Jefferson" 
24. Nicolay fPld Hay "Abraham Li.Dcoln: A History" 
25. Olcott, c. S. "William McKinley" 
26. Palmer, J. II. "Washington, Lincoln, Wilson, Three War Statesmen" 
27. Pellew, George nJohn J~n 
28. Roosevelt, Theodore "Gouverneur Morris"· 
29. Roosevelt, Theodore "Thomas H. Benton" 
30. Stanwood, Edward nJames C. Blaine" 
31. Schurz, Carl "Henry Clay" 
32. Shepard, E. w. "Martin VanBuren" 
35. Storey, Moorfield "Charles Sumner" 
54. SUmmer, ~· G. "Andrew Jackson" 
35. Tyler, M. C. "Patrick Henry" 
41. 
There are many ways of motivating the biographical work in United 
States history. The following list suggests ways of increasing interest 
in the work. Many of these suggestions may be found in "Methods of 
T&aching History through Biograplzy"" by A. A. Kartozian (18)* 
1. Make a trip to some historical place, e. g., the Adams 
· 'House in Quincy. 
2. Use histOrical films~ 
3. Have an interesting fact day when pupils bring in tmusual 
facts and anecdotes found in their reading. 
4. Ask the pupils to write autobiographical papers imagining 
themselves to have been with famous people. 
5. Ask pupils to write letters and diaries supposed to have 
been written by famous people. 
6. Ask pupils to write original plays or skits portraying 
incidents from the lives of their favorite characters. 
7. Have a "famous character poster" contest. 
I 
I! 
!I 
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8. Encourage pupils to collect pictures of interesting 42. 
characters of modern times. 
9. Start a small museum. 
10. Ask pupils to draw pictures and caricatures of historic 
scenes and characters. 
11. Have a picture identification test with the Hall of Fame 
characters. 
12. Make the bulletin board a vital part of the course; allow 
various groups or individuals to post material 
concerning their favorite characters. 
15. Let the pupils dramatize historic events. 
14. Make a biograp~ map, pasting on it the names and pictures 
of famous characters • 
.L5. Have pupils prepare a "Who's Who" or present day leaders. 
*Reference is to bibliograp~ for Chapter I 
;I~--
,. 
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Chapter IV - Unit II, "We the people of the Uhited Stutes" 
"Vfe, the people of the United States, in order to form a more perfect 
union, establiSh justice, insure domestic tranquility, provide for 
the common defense, promote the general welfare, and secure the 
blessings of liberty to ourselves and our posterity, do ordain and 
establish this Gonet! tution for the United States of .America." 
(Preamble of the Constitution of the United States) 
·Do you know Zach Peters? (11)* Zach was a member of a histor,y class 
which was studying the Constitution of the United States. The teacher had~ 
read the Preamble of the Constitution to the c£.ss and had asked the class : 
to know for the next day what the phrase "We the people of the United 
States" meant. After Zach had finished his S\lpper. he took his history 
IJOOk, turned to the "Constitution. of the United States" and read and re-
read - "We, the people of the United States". But it meant nothing. 
Finally Zach fell asleep and dream~d that he was in Egypt where the king 
I 
j, 
I 
I 
I 
i 
said, "I, the king" and the people were compelled to obe.y. ! Then he found · · 
himself in England and the barons were saying "We, the barons" and had 
gained power over the king. Returning to the United· States he heard the 
people seying "Yle, the people of the United States". When Zach awoke he 
underztood what "We, the people of the United States" meant. We cannot 
all be as fortunate as Znch and have understanding come to us in a dream 
but we can easily understand the meaning of "We the people of the United 
States" if we recall a few events of the past. 
InEgypt, Thutmose III was the first great general and the greatest of 
the Egyptian conquerors. He ruled for over fifty years and on the walls 
of the Temple of Karnak one can read the story of nearly twenty years of 
warfare during his :rUle. Were the people of Egypt consulted as to the 
advisability of going to war? No, it was 11!, Thutmose" who wished to 
*Numbers refer to bibliograp~ for Chapter IV 
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conquer the cities and kingdoms of Western Asia and weld them into an 44. 
empire in order to become great. "I, Thutmose" had absolute power over his 
people. 
When Alexander the Great defeated Darius III,· the last of the Persian 
l.ine, he had completed the work he had set out to do. Darius sent a letter 
to Alexander desiring peace end of'fering to accept the Euphrates as a 
boundary between them, all. Asia west of that river to be handed over to the I 
Macedonians. Did J~exander accept the proffered peace as his general.s 
advised him to do? No, he saw a vision of a world empir.e dominated by 
Greek civilization and himself, emperor. "I, Alexander, the emperor of the 
world", was his aim. Thus the war was continued for several years more. 
Rome had set up a form of government in which the people had a share 
but frequently the power of the people was disregarded. From_ 90-88 :B.c. r 
I 
I 
-I Rome waged war with the allies and finally Rome was forced to grant 1 
I 
citizenship to the allies. Soon after this a threatening war broke out in 1 
Asia Minor. Sulla Who had been a successfUl. officer,of Marius in the war i 
against the al.lies was selected b,y the Senate to command in Asia Minor. Bu~ 
the leaders of the people would not accept the Senate 1 s appointment and 
passed a law el.ecting Marius to command the army in Asia Minor. Now, Mariu~s: 
- I 
had no army at the moment, but Sulla was still at the head of the: army he 
h~ been leading against the Italian allies. He, therefore, ignored the la 
passed by the people Is assembly, marched on Rome with his troops and took 
possession of the cit,y by force. He then forced through a new law b.Y which 
the assembly woul.d always be obliged to secure the consent of the Senate 
before it could vote on any measure. Having thus destroyed the power of th 
people legal.ly to oppose the will or the Senate, Sulla marched off to his 
I 
' I 
ll 
I 
I 
45. 
"'ommand in Asia Minor. Completing a successful campaign, Sulla returned to 
Rume, defeated the army of the people and by means of his ~ forced his 
own election as dictator. This was an example of the power of a leader and 
his e..rmy, not an example of the power of "we", the people of Rome" 
Caesar realized that it was hopeless to pit mere votes against the I 
flashing of swords of the legions. So he decided to make himself the un- II 
disputed and permanent master of Rome and to subdue all competitors. Ravin~ 
won his power by force, Caesar filled the Senate with his friends so that i~ 
would do his bidding. Then he . started to set up a new form of government I 
but was assassinated before he could finish his work. 
i 
Again Rome was ruled! 
by the will of one man and the will of the people was ignored. 
We recognize Charlemagne as a just and fair ruler who governed for the 
benefit of the people. The following from the instructions for the miss! 
(the lord's messengers) shows how Charlemagne kept the power in his own 
hands. "The most serene and most Christian lord emperor Charles has chosen 
· from his nobles the wisest and most prudent men, archbishops and some 
abbotts and pious laymen, and has sent them through his whole kingdom; 
I ; 
through them be- would have all the various classes of persons mentioned in 1 
t.he following sections live strictly iJi accordance with the law. Moreover, 
where anything which is not right and just has been enacted in the law, he 
has ordered them to inquire into this most diligenUy and to inform him of 
it; he desires, God granting, to reform it." (19:139) This was not the wi 1 
oi tne people, it was the will or Charlemagne. 
The Netherlands won their civil and religious libe~t,y onlY after 
several years of bloody revolution. Each of the seventeen Ste.tes that had 
constitution.~~ joined together to form the Netherlands bad preserved its own 
--
l l _, 
In 1465 Philip the Good created the States General, an institution made 46• 
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up of ~elegates from the estates of each province. This body met every ye~ 
t nd gave the prince an opportunity to meet the leaders of his subjects and 
'tO discuss the welfare of the country with them. This gave the people a 
share in the government and prove~ a potent factor in establishing a cen-
t.ralized government. Heavy taxation. Spanish garrisons in various towns 
alld the persecution or the Protestants bad aroused discontent by 1555 when 
Philip II began his reign. For four years Philip remained in the Nether-
' 
i 
! 
lands and dissatisfaction with the government grew. In 1559 Philip left the 
! 
I 
Netherlands never to return again, but to continue his reign of absolutism I 
I 
I 
from Spain. He refused to call the States-General, he ignored the charters 
of the provinces and continued the inquisition. These actions made revolt 
inevitable. The Netherlands wanted peace in order to build up their trade, 
but they wanted more a share in the government. Massacre' pillage, outrage 
was the lot of the Netherlands for several years, but finally they were 
able to rout the Spainards and to gain their liberty. Thus the v!.ll of the 
people became the sovereign power in the Netherlands. 
Slowly but surely pernment in every country of Europe changed. The 
kings gradually lost their autocratic powers and the common people secured 
more political rights until the king no longer ruled by "divine right" but 
the people ruled through their representatives.· 
As England was the first to turn from absolutism to democracy and as 
the majorit,y of the men who made the Constitution of the United States were 
or English descent and therefore familiar with English government, we will 
consider the steps taken by the English people in gaining a share in the 
government. 
47 
The first step toward representative government in England was the 
·' 
Great Charter, or the Magna Carta, which the well-to-do land barons and 
the church officials compelled King Jolm to sign in 1215. The following 
is an extract from the "Chronicle of Roger· of Wendover" telling how the 
Great Charter was won. "In the reign of. our Lord 1215, which was the 
seventeenth year of the reign of King John, he held his court at 
Winchester at Christmas for one day, after which he hurried to London, 
and took up his abode at the New Temple; and at that place the above-
mentioned nobles came to him in gay mill tary array, and demanded the 
confirmation of the liberties and laws of King Edward (the Confessor), 
with such other liberties granted to them and to the kingdom and church 
of England as were contained in the charter and the above-mentioned laws 
l. 
of Henr,y the First. They also asserted that at the time of his absolutioril 
at Winchester h~ had promised to .restore those laws and ancient liberties, I 
and was bound by his ovm oath to observe them. n The king asked that he 1 
I 
might have until after Easter to consider. On the Monday after Easter 
the representatives of the barons and the clergy again appeared before 
the king and read their demands. "The king, when he heard the purport 
of these heads, derisively said, with the greatest indignation "Why, 
' i 
among all these UnJust demands, did not the barons ask for my kingdom also; 
Their demands are vain and visionary, and are unsupported by any plea or 
reason whatever." ----------------At length, after various points on 
both sides had been discussed, King John, seeing that he was inferior in 
strength to the barons, without raising any difficulty, granted the under-
written laws and liberties and confirmed them----------·" (19:251) 
The following quotations taken from a translation of the Magna j. 
48 
Carta illustrate the variet,y of things controlled b,y the regulations of 
the Great Charter. "We will not grant to any one, moreover, that he 
shall an aid from his freemen, except for ransoming his body, for making 
his oldest son a knight, and for once marrying his oldest daughter; and 
for these purposes only a reasonable aid {fee) shall be taken. The 
com~on pleas shall not follow our courts, but shall be held in some 
~rtain place. No freeman shall be taken or imprisoned or dispossed or 
outlawed or banished or in any wa:y destroyed, nor will we go upon him, 
I 
l 
l 
nor send upon him, except by the legal judgment of his peers or by the law I 
of the land. To no one will we sell, to no one will we deny, or delay 
right or justice~ Moreover, all those customs and franchises mentioned 
above, which we have conceded in our kingdom, and which are to be ful-
filled, as far as pertains to us, in respect to our men, all men of our 
kingdom,· as well clergy as laymen, shall observe as far as pertains to 
them, in respect to their men." (6:185-186) 
Thus the first step toward representative government was taken ill 
England. Although the Mo.~ Carta did not guarantee a share in the 
' . 
govern;nent to all Englishmen. 
Thus the first step toward representative government was taken in 
England. Although the Magna Carta guaranteed only to the land barons, 
the bishop and the abbots of the church a share in the government it did 
say that the liberties granted to the barons etc., in the charter should 
be extended through them to their men. Thus justice and liberty would 
reach the common people. The power of "i'le1 the nobility and the clergy" 
had increased but not yet the power of the people. 
I 
I 
I 
I 
49 
In 1254 when the king summoned the nobles and the clergy to meet in 
Parliament, he also called two lesser kinghts from each county. Eleven 
.years later, in 1256, not only the nobles, the clergy, and two lesser knights 
' from each count.y, but also two burgesses from each of the twenty-one towns i 
! 
I 
were summoned. Thus the commoners' representative power grew. The power! 
or the people was increasing. 
Then pagan a long struggle between the king and Parlla!llent for the 
control of the government. As long as the king controlled the ~ he 
could retain his power. Parliament was in almost constant conf'lict with 
the king over control or taxation because without money the king would be 
compelled to follow the wishes of Parliament. 
J 
The pro~eas toward democracy was interrupted in the l500•s-when 
England was again governed b.Y monarchs powerful enough to make th~selves 
absolute. The Tudor line, eapeci~ Henr,r VII, Henr.y VIII, and Elizabetn 
were able _by" keeping rigid control of the army and by securing weal tb by 
confiscation of the land and other property of the monasteries and ~ 
forced loans from the nobles rather than b.Y heavy taxation of the people 
to keep peace with Parliament which met but a few weeks each year. The 
government of England became nearly an absolute monarch and the king 
settled most political questions without aSking the consent or advice of 
Parliament or the representatives of the people. 
When Elizabeth died James the Sixth of Scotland became James the Firat 
or England. He claimed that he ruled by" "divine right" and was God's 
representative in England and "not the choice or the people or England" 
(19:165} James I attempted to rule by saying "I, James the First" and 
' 
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by assuming the power or absolute master' of the fate of his subjects. 
His acts angered the members or Parliament and they refused to grant the 
11 money needed by the king. When the Hause of Commons inscribed in their 
records a great protestation against King James's illegal assumption of' 
power, James .I in high rage sent the members or Pa.rllament to their 
various homes. 
Charles I continued the policy of' his father, James I, untU he 
needed money so badly he had to accede to the demands of Parliament in 
order to secure it. These demands were embodied in the Petition of 
Rights. The following quotation from the Petition of Rights summarizes 
. I 
some ot the demands made by Parliament: "They (Parliament) do therefore 
humbly pr~ your most excellent Majeat,y that no man hereafter be compelled 
to make or yield any loan, gift, benevolence, tax, or such like chargp, 
without common consent by a~t of' Parliament;· and that none be called to 
make answer, or take such oath, or to give attendance, or be confined, 
or otherwise molested or diaquited concerning the same, or for refusal 
thereof; and that no freemen, in ~ such manner as is before mentioned, 
be imprisoned or detained; and that your Majes~ would be pleased to 
remove the said soldiers and mariners, and that your people may not be so 
burdened in time to come; and that the foresaid commissions for proceeding 
b,y martial law may be revoked and annuled; and that hereafter no 
commissions or like nature may issue forth to any person or persons · 
whatsoever, to be executed as aforesaid, lest by color or them a~ of' 
your Majest.r's subject be destroyed or put to death, contrar.y to the laws 
and franchise or the land. All which they most humbly pray or your 
r ~- ---- ~---·-- . - -- -- ---- ---------- -------- - -- ··-
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most excellent-Majest,y that no man hereafter be compelled to make or 51 
.VieJ.d any loan, gift, benevolence, tax, or such like charge, without common 
consent by act of Parliament; and that one be called to make answer, or take 
such oath, or to give attandance, or be confined, or otherwise molested or 
disqui ted concerning the same, or for refusal thereof, and that no freemen, 
in any such manner as is before mentioned, be imprisoned or detained; and 
that your Majest.y would be pleased to remove the said soldiers and mariners, 
and that your people may not be so burdened in time to come; and that the 
foresaid commissions for proceeding ~ martial law may be revoked and 
annuled; and that hereafter no commissions of like nature may issue forth 
to a.ny person or persons whatsoever, to be executed as aforesaid lest by 
color of them any of your Majest,r's subject be destroyed or put to death, 
contrary to the laws and franchise of the land. All which they most humbly 
pray of your most excellent Majest,r, as their rights and liberties according 
to the laws and statutes of this realm; and that your Majesty would also 
vouchsafe to declare, that the awards, doings., and proceedings to the 
prejudice of your people in any of the premises, shall not be dram 
hereafter into consequence or example; and that your Majesty would be also 
graciously pleased for the further comfort and safety of your people, to 
declare your royal will and pleasure, that in the things aforesaid all your 
officers and ministers shall serve you, according to the laws and statutes o 
this realm, as they tender the honor of your Majesty and the prosperity of 
I this Kingdom." (19:225) A fair trial was guaranteed to all and the control 
of taxation bf Parliament was asserted. While the Magna Carta protected the 
rights of the nobles and the rights! of the clergy, the Petition of Rights 
guaranteed the same privileges to al.l Englishmen. When Parliament began to 
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52. !. inspect the King's illegal acts, they were again sent home and Charles I 
rules England as an absolute king without calling a Parliament for eleven 
years. Conditions went from bad to worse until Charles I was compelled to 
sum.'Don Parliament ii1 :1640. This Parliament was known as the Short 
Palil.ament as it was dismissed after being in session only three weeks. Th 
king's money being exhausted, he was foroed to call another Parliament in 
the same year. This Parliament which lasted from 1640-1653 was called the 
Long Parliament. During this period the power of the English people 
increased until it was great enough to try, convict, and execute the king. 
A Commonwealth with Cromwell as Lord Protector was established. Under 
this form of government Parliament was to meet every three years and it wa 
to have the sole power to make laws and to levy taxes. Providing for 
regular meetings of Parliament prevented future monarchs from r~ihg for 
long periods rl thout summoning Parliament. 
For the last few years of his life Cromwell ruled England as mill tary 
dictator. This was not government by the consent of the governed. When 
Cromwell died Parliament met and asked Charles It to rule in England. 
Although a king was restored to power, Parliament made it clear that 
Charles II ruled not by the grace of God but by the permission of 
Parliament. 
Again in 1688 Parliament was faced with the problem of choosing a kin 
Before placing William and Mary on the throne of England, Parliament made 
sure that its own power would not be lessened by enacting the Bill of Right • 
This made clear that certain evils such as quartering soldiers on 
civilians, prohibiting freedom of speech, etc., should be eliminated from 
the government. The Bill of Rights stipulates that there shall be 
I 
' I 
I 
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freedom of election to Parliament and freedom of speech in it; that 53 ! 
Parliament shall be frequentlY assembled; that laws cannot be sus-
pended, taxes levied or an army maintained without the consent of 
Parliament; that English. subjects shall be tried by impartial juries; that 
exc.essive bails shall not be required, or excessive fines and cruel or 
unusual punishment be inflicted. The civil and political liberties of 
Englishmen were increasing. We notice the similarity of the provisions of 
the Bill of Rights and the first ten amendments of the Constitution of the 
United States. For example the Bill of Rights reads: "That it is the right 
of the subjects to petition the king; and all commitments and prosecutions 
for such petitioning are illegal" (6:546) while the first Amendment to the 
Constitution reads: Congress shall make no law respecting an establishment 
of religion, or prohibiting the free exercise thereof; or abridging the 
1 freedom of speech, or of the press; or the right of the people to peaceab~ 
assemble, and to petition the government for redress of grievances." 
(15:250) Again the Bill of Rights provides: "That excessive bail ought not 
to be required nor excessive fines imposed nor cruel and unusual punish-
menta inflicted." (6:546) and the Constitution provides in the eighth 
Amendment, "Excessive bail shall not be required, nor excessive fines im-
pused, nor cruel and unusual punishments inflicted. n (13:251) 
Step by step the English people had been making gains in b:>th civil and 
political liberties. They had passed through the stagesof "I, the King" 
and "We the Barons" and were progressing toward the goal of "We, the 
People". 
j' At first the colonies in America had been bothered little by the 
t==l ==========~==~! English government. The English colonies had mostly planted themselves andjl -~r 
I il l !! it 
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had fought their own local . fights with the Indians. · In general the 54 I 
colonist accepted the laws passed in England. England had no occasion to 
spend much money on her colonies or, except in the normal course of trade, i 
T.O draw any from theiil. The French and Indian War changed all this and 
England had been compelled to spend a great deal of money to protect her 
colonies in America. In order to get back some or this money Fnglend 
passed the Sugar Act, the Stamp Act, and the Townshend Act. f:.lthough the 
first two·were repealed and the Townshend Act was modified until only a 
trifling tax ·on tea was left the colonists' resentment had been aroused and 
was not easily quieted. 
~ 
I 
I 
Colonial resentment culminated in the meeting of the Continental Congres • 
The colonists were fighting for their rights as Englishmen. What were these 
rights? They were the rights that the British people had gradu~ gained 
through the centuries. They w~re guaranteed to them by the Magna Carta, by 
the Petition of Rights, and by the Bill of Rights. The colonists knew no 
reason why they should give up these rights. The King and Parliament 
refused to consider the petitions of' the colonists and continued to tax tnel 
without representation. In spite of petitions, remonstrances, and legal 
arguments, the breech between the colonists and the Mother-country had grow 
wider and wider. To the colonists, liberty meant the right to direct theb 
own affairs iri the new country, which they had built up, the right to extent 
their commerce without hindrances, the right to control their own officials 
and the right to vote their om taxes in their own elected assemblies. Th1 
no longer wished to be governed by a Parliament in which they bad no ! 
representation. If they could not secure these rights within the Empire, 
they must separate from the Mother-Country. "Is life so dear or peace so 
=·~========================~================================~~===== 
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sweet as to be purchased at the price ot chains and slvery? Forbid it, 
Almighty Godl I I know not what course others may take, but as for me, giv 
me liberty or give me deathJn (16:122) said Patrick Henr.y about a month 
before the clash of arms at Lexington and Concord. 
War was actu~ in progress when the colonists as represented b,y the 
Second Contiriental Congress issued the Declaration of Independence. This 
document asserted that "all men are created equal" and that they are 
"endowed b,y their Creator with certain unalienable rights" among which are 
"life, liberty, and the pursuit of happiness"' which it is the purpose of 
all governments to secure; and that "whenever ~ form of government be-
comes destructive to these ends, it is the right of the people to alter 
or abolish it." It submitted to the world a list of twenty-seven arbitari 
and tyrannical act or George the 'l'hird aimed against the liberty of his 
American subjects and the Declaration closed with the ringing words: 
"We, therefore, the Representatives of the United States of America, in 
General Congress assembled -----solemnly publish and declare, that these 
United Colonies are, and of right ought to be, free and independent states• 
that the,y are absolved from all alegiance to the British crown,. and that 
all political connection between them and the state or Great Britain is, 
and ought to be, totally dissolved--. And, for the support of this 
declaration, with a firm reliance on the protection of Divine Providence, 
we mutually pledge to each other our lives, our fortunes, and our sacred 
. honor. n Thus did the colonies become the United States. 
After the Americans bad thrown off the government or England by the 
Declaration of Independence they were immediately in need of new 
government. Fortunately, they already had something with which to begin. 
·-·- -- ---· -·. 
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In the first place they had their rights as Englishmen. From the Magna 
Carta came the ideas of impartial justice, of prompt trial by jury, of 
punishment according to the crime and of taxation only by the consent of 
the representatives of the people. The Petition of Rights forbade the quar 
taring of troops upon the people and prevented trials of private citizens 
by_mllitary courts. The Bill of Rights provided that the right of petition 
shall not be denied and that excessive bail and .fines shall not be imposed 
nor unusual punishments be inflicted. The Americans knew beforethey began 
forming a government, what rights they were going to!X'ptect. 
The Mayflower Compact, the Declaration of Independence and the colon-
ial governments all contribute to the growth of a government by the people. 
The following quotations illustrate the development of the power of the 
people in America. In the Mayflower Compact we read: 11~,---do---solemn 
and mutually, in the presence of God, and one another, coven&nt and combine 
ourselves together into !: civil~ RoJ.iti.Q, for ,2B!: better ordering and 
preservation and furtherance of the ends aforesaid; and by virtue hereof, 
I to enacte, constitute, end frame-such equal laws, ordinances, acts, 
constitutions and offices, from time to time, as shall be thought most meet 
an<:Lconveriient for the general good of the Colony. Unto which~ promise all 
I 
due submission and obedience." (15:19). In the Declaration of Indepen-
-dence we resd: "We hold these truths to be self evident" and again "that, 
to secure these rights, governments are instituted among men, deriving thei 
I just powers from the consent of~ governed." 
With these early experiences in self government end the failure of the 
Articles of Confederation as a background, the delegates of the states met 
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in a convention at Philadelphia in 1787 "for the sole purpose of revising 
the Articles of Confederation" (15:162) but stayed to write the Constitutio 
of the United States. 
The task of forming a new government was not an easy task. The ques-
tion of whether the people or the states should be the ultimate source of 
! power had to be settled. The following are some opinions expressed at the 
i 
1 time of the Constitutional Convention. "Whereas it is necessary in order 
to form the people of the United St~tes into a nation that the states shoul 
be consolidated,. by which means all the citizens thereof will become 
entitled to and will equally participate in the same privileges and rights 
and in all wmte uncultive.ted and back territory and lands, it is therefore 
resolved that all the lands contained within the limite of each state 
individually and of the United States generally be considered as constitu-
ting one body or mass to be divided into thirteen or more integral parts. 
Resolved that such divisions or integral parts shall be styled districts." 
i (unknown authorship, 5:216). 
"If sovereignt,y of the states is to'be maintained the representatives 
must be drawn immediately from the states,,not from the· people; and we 
have no power to vary the idea of equal sovereignty. The only expedient 
that will cure the difficulty is that of throwing the state into hotchpot. 
To say that this is impracticable, will not make it so. tet it be tried, 
and we shall see whether the citizens of Massachusetts, Pennyslvania, and 
Virginia will accede to it.n (Paterson, 5:281) 
In Madison's "Journal" we find: 11Mr. Read wished it to be considered 
by the small states that it was to their interest that we should become one 
---- - - -
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! people as much as possible; that state attac~ents should-be extinguished 
as much as possible, that the Senate should be constituted as to have 
the feelings of the citizens as a whole 11 (22:244) "Hamilton - But as 
states are a collection of individual men, which ought we to respect most, 
the rights of the people composing them, or the artificial beings resulting 
from the composition? Nothing could be more preposterous or absurb than 
to sacrifice the former for the latter. · It has been said, that if the smal 
states renouce their equality, they renounce at the same time their liberty 
The truth is, it is a contest for power nat for lib-erty. \'/ill the men 
composing the small stat~s be less free than those compasing the larger? 
The State of Delaware having forty thousand souls will lose power, if she 
has one-tenth only of the vote allowed to Penn5,1lvenia having four hundred 
thousand; but will the people of Delaware be less free, if each citizen has 
en equal vote with·each citizen of Pennsylvailia?" (22:266} "Mr. Pierce 
considered the equality of votes under the Confederation as the great sourc 
of the public difficulties. The members of Congress were advocates for 
local advantages. State distinctions must be sacrificed, as far as the 
general good required, but without destroying the sta~es. ThDugh from a 
small State, he felt himself a citizen of the United States. 11 (22:267) 
In the "Federalist" we read: "As the People are the only legitimate 
fountain of power, i and it is from them.that the constitutional charter, 
under which ~he several branches of government hold their power, is derived, 
it seems strictly consonant to the republican theo~, to recur to the 
same original authority, not only whenever it may be necessary to enlarge, 
diminish or new-model the powers of the government, but also whenever any 
-- - -- ----
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, one of the departments mey commit encroachments on the chartered authori-
ties or the others." (9:549) 
After a great deal of discussion the people were made the ultimate 
political power when the farmers of the constitution wrote "We, the people 
of the United States" as the opening phrase of the Constitution of the 
United States. 
Who are "lYe the people of the United States?" This means all the 
'citizens of the United States whether voters or non-voters. When the 
Constitution was adoped the "people of the United States" numbered only 
l three million people living along the AUantic seaboard. Today more than 
I ! one hundred million citizens comprise the ~people of the United 8tates11 
I 
j and live in .the territory stretching from ocean to ocean. From the very 
I beginnfug the tendency has been to extend the voting rights more and more 
widely. Corvdn (8:2) says: "1\vo ideas have aided this development; first 
I the idea that every citizen of a republican government is entiUed to an 
I immediate voice in the choice_ of his·_~epres~ntatives; second!~ the idea 
'that a republican government is entitled to consult direc~ the interests 
and desires of its citizens and to have the benefits of their views obtained 
at first band in shaping its policies." 
Citizenship was not defined in the Constitution until after the Civil 
War when the Fourteenth Amendment was accepted by the st~tes. This amend-
ment states: "All persons born or naturalized in the United States and of tlie 
United States and subject to the jurisdiction thereof are citizens.of the 
United States and of the state wherein they reside. No state shall make 
or enfor-ce any law which shall abridge the privileges or immunities of 
·-- -·-- ----- ---~--------· -·- . 
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citizens of the United States; nor shall any state deprive any person of lif 
liberty, or property, without due process of law; nor deny to any person 
within its jurisdiction the equal protection of the law. 11 
Citizens of the United States are not always voters. In theory the 
voters r7present and speak for the citizens. The state has the right to 
j 
i lay down its requirements for voting. In such voting qualificatt. ons the 
I 
!state must not include race, color, or sex. The Fifteenth Amendment or the 
I constitution. provided: "The right of citizens of the United States to vote 
!shall not be denied or abridged Q1 the United States or by any state on · 
account or race, color, or previous conditions of servitude." The Nine-
1
teenth Amendment reads: "The right of citizens of the United States to vote 
shall not be denied or abridged by the United States or by any state on 
account of sex.!'The state may set up quiifications of age, residence, educa-
tion, or property. 
Congress by an act may grant citizenship to a large group of people 
at one time if it desires. For example in 1924 citizenship was granted 
to about 125,000 Indians. The Act reads: "That all non-citizen Indians 
born within the territoral limits or the United States be, and they are, 
hereby, declared to be citizens of the United States----" (13:701). Thus 
the rights and privileges of citizenship are extended and in most states 
all adult citizens are voters. 
It is simple for us to say the Constitution provides this and the Con-
stitution says that but there is a great unwritten constitution that influ-
ences our lives as much if not more than the written Con~titution or the 
United States. Munro (14:27) says: n A written constitulon is but a scheme 
on paper_._ :rt_ set~ the_ foz:nt ~!"_g_overi).ment, _b~t the_ f()Z:11l __ ~r_ a goye:zunell__~ ~s 
- --- -- -- - - - - - -· 
i 61 
I 
; is of less consequesnce than its spirit, for it is the spirit that giveth 
i 
1 life.n The Supreme Court of the United States hasplayed a great part 
in the interpretation of the Constitution of the United States. In Munro 
(14:63) we find the following: "Senator Lodge once said that John Marshall 
stands in history as one of the small group of men who "have made nationsV 
This may seem a strange statement, for Marshall ~as not one of those who . 
signed the Declaration of Independence, neither was he one of those who 
framed the Constitution. Nevertheless, Senator Lodge was right, for it was 
Marshall who put vitality into the strip of parchment on which the nation 
was founded. He tranff>rmed words into authority. n The Supreme Court regard 
the Constitution in the light of fUndamental law, to be interpreted and 
eXpounded according to the mode sactioned b,y the law. Upon these decisions 
the development of the country has depended to a much greater extent than 
would at first sight appear. 
Jolm Marshall as Chief -Justice of the Supreme Court was always a 
,• 
staunchsupporter of the loose .construction theory of the Constitution and 
the expansion of the central power. One of the first decisions of the 
Supreme Court under Marshall was the case of Marbury vs. Madison. One 
Marbury was named b,y Adams to be the justice of the peace in the District 
of Columbia on March; the appointment was ratified by the Senate on March 5, 
and one the same evening his commission was signed and sealed but not 
delivered.· On the next day Jefferson was inaugurated as President and he 
instructed his Secretary of State not to deliver the commission. Marbury 
I thereupon applied to the Supreme Court for a writ of mandate compelling 
! Madison to make the delivery, and cited an Act of Congress, the Judiciary I . 
I 
! Act of 1789, which empowered jl ... c .. · . •• . .. - ...... . 
i! 
the Court to issue such writs against officers 
----- ~ - -~ 
62 
of the United States, including even the President himself. The fundament 
question, in other words, was whether an Act of Congress it repugnant to th 
Constitution, could become the ·law of the land. On the minor issue Marshal 
held that Marbury's commission should have been delivered. On the larger 
question whether the Supreme Court had adhorit,y to issue a writ to the 
President or to his Secretary of State, Marshall ruled that it had no such 
power &nd that the section of the Judiciary Act m1ich authorized the court 
to mandamus the chief executive was beyond the power of Congress under the 
Constitution and hence unconstitutional. Thus the Supreme Court for the 
first time declared invalid an act of Congress. 
Marshall made another important interpretation of the Constitution in 
the famous case of McCullock vs. Maryland. This involved the Constitution-
ality of the National Benk. Marsha11 declared ths.t the Constitution implie · 
! the right of Congress to creat a bank. This theory of the implied powers ! . 
1
: of the Federal government is the basis for the broad power exercised b,y the 
national government today. 
! The Dartmouth College case involving the right of a state to revoke 
J . 
I a charter i.n spite of the constitutional provision that no lew shall be 
I passed impa.iring a contract, also resulted in a famous decision. In this 
! 
,; case, Marshall held that if a state law conflicted with the Federal Consti-
·; tution, that the state law was void. Thus did the Supreme Court increase 
I 
! 
1 the power of the central. government by their iJ:lterpretatione of the Consti-
i 
1 tutione. 
In 1857 a case which had direct bearing on the Civil War was brought 
before the ~preme Court. This was the famous Dred Scott case. Scott 
- ·------ -·-----~- -·-~ - ..... _ - - -- ---~- ··--- -·- ----. 
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w~s a negro slave who had been take~ by his master from the slave SUlte 
Missouri to the free territory of Minnesota and then back to Missour~. 
Scott claimed he was free because he had been transported into terri tory 
north of 36° 50' north latitude (the line established by the Missouri 
Compromise). Abolitionist leaders determined to make a test case of the 
65 
affe.ir and brought it before. the Supreme Court. Chief-Justice Taney handed 
down the decision that since Scott was a negro and a slave, he was not an 
American citizen and therefore could not bring suit in a federal court, and 
since property rights are guaranteeed by the Constitution and slaves are 
property, Congress does not have the power to pass any law stopping an owner 
from transporting his slave property into free territory; end that the Miss-
ouri .compromise of 1820 which prohibited slavery in territory north of ·36° 
50' was unconstitutional. We have previously noted in this paper how free-
dowm citizenship and suffrage was later extended to the negro. This illus-
trates what Munro calls the spirit of the Constitdion and tle spirit change 
even when the written Constitution does not. 
When the Civil War ended Chief-Justice Taney was succeeded by Chief-
! jJustice Chase and a new series of cases arose. Some stringent laws ha~e 
ibeen passed by Congress and.by some of the states against participants in 
! 
ithe rebellion. Test oaths were prescribed which in many cases prevented 
persons who had taken part with the South from pursuing their professions. 
I 
fin the decision of Cummings vs. Missouri such test oaths were declared 
!invalid ex post facto acts. In the case of Texas vs. White it was held 
) that states in rebellion did not lose their existence or identity. These 
; 
!decisions prevented the number of voters from being limited to a great 
i extent. 
--.~-
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The Supreme Court is very active in its interpretations today~ We 
•I 
I jrecall that from the time that the "New Deal" was inaugurated there has ~een 
la great deal of deb~te as to its constitutionality. The New Deal program 
lis based on the view that modern industrial and economic life is so complex 
I 
lthat without government control there is much danger of trouble. The admin-
l 
iistration has aimed at abolishing "rugged individualism11 and "laissez-
' . 
faire" and at developing a system of economic control which would do away 
with alternating periods of prosperity and depression and would increase 
protection for the wage-earner, the farmer and business in general. One of 
the first steps of the administration was the attempt to readjust the bank-
ing system. The banking acts also took the t1ni ted States off the gold stan-
dard and later a resolution repealing the gold clause in bonds and other 
obligations was passed. Many people doubted the constitutionality of the 
repeal of the "gold clause" and so a decision was esked of the Supreme Court 
In this legislation of the New Deal the Supreme ~ourt held thut Congress had 
the right to make changes in the currency for the public good even if prior 
contractual rights might be involved. 
Other legislation of the administration has not gained the approval of 
the Supreme Court. The keystone of the recovery plan was the National 
Industrial Recovery Act which aimed at a partnership between government and 
industry. The President was authorized to negotiate with industries and 
trade associations codes offuir competition. The aim was to stimulate 
.recovery by encouraging reemployment; increasing wages, eliminating unfair 
competitive practices, and providing for a program of public works. The 
·Agriculture Adjustment Act ns pesigned to help the farmel;" as the N.A.J... was 
~ 1-c~~ . c~ cc -c_ cc ~' c ~- c - - -~ -~-- '~ c -~~ ~- - c ,~,____ -~~ c ~ c• _ -~'-- ,_ cc.· _ _ 
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designed to help the industrial worker and the manufacturer. The aim of th 
~· A. A. was to curtail overproduction and to raise prices. In regard to 
1 
both of these the Supreme Court decided that their practices were un-
,, 
consti'bltional and so they had to go out of existence. The Court is 
criticized on the one hand for being too liberal and on the other hand for 
failing to keep abreast of the new problems which have arisen out of the 
economic situation. It is said that the Court bas overemphasiz ed the 
sanctity of proper~; had hindered economics and social reform and that the 
procedure of the Court is so complicated that only l~ge corporations or 
people of wealth can avail themselves of its services. 
I have cited these cases of the authori -cy of the Supreme Court of the 
United States in order that we may recognize thnt the power of the people a 
guaranteed them by the Constitution is jel•lously guarded by the Supreme 
Court. Some grmps believe that the ideal of the New Deal are ruinous to 
the liberties or the people of the United States, while others say that 
greater liberties would be granted to the masses under such a planned syste 
of government control. 
B,y reviewing the growth of the power of the people through the centuria 
we are able to obtain a better understanding of the phrase "We, the people 
of the United States •11 It did not mean that the king or the rich and power-
ful would govern but the great mass of the people would govern through thei 
representatives whom the voters elected. We hope that this explE.Dation wil 
help you to have a'better understanding of 11We, the people of the United 
States" as the dream clarified it for Zach Peters. 
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f!lpU Biblio.(G;app;y for Unit A_I 
The following is a short list of books that will be valuable to the 
pupU who is studying the Constitution of The United States. 
Cheyney, E. P. "Reading in English History" 
Cloud, A. J. •Our Constitution• 
Corwin, E. s. •'lbe Constitution and what it means today• , 
Hagedorn, B. "Ten dreams of Zach Peters• 
MacDonald, w. (editor) "Documentar,y source book of American 
history• 
Madison, James, •Journel. of the federal convention" 
Rexford and Carson "The Constitution of our country" 
Rug, Harold "Changing governments and changing cul tures• 
Reference books 
"The Encyclopedia Americana" 
•The New International Encyclopedia" 
11The World Almanac" 
I 
:I 
I 
The following is a short list of historical fiction. It is hoped that! 
by reading some of these novels, the pupU will gain a better understanding 1 
of social, political, and economic conditions which caused the people to 
struggle for a share in the government. 
Barnes, James "For King and Country" (American Revolution) 
Bellamy, Edward "'Ihe Duke of Stockbridge• (Shay's Rebellion) 
Capes, Bernard "Historical Vignettes" (Portraits of Historical 
characters at the moment of important crises- includes 
Queen Elizabeth, Napoleon, Louis nv, etc.) 
I 
I 
I 
I 
! 
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Churchill, Winston "Bichard Carvel" (Life in England and in 
Ma17land during the American Revolution) 
Edgar, J. G. "Runneymede and Lincoln Fair" (A Stor,y of 
the Great Charter" 
Hollis, Gertrude, 11Spurs and Bride: how they were won11 (1he 
fight for libert.y that culminated in the Magna Carta) 
67 
Kaler, J. o. "The minute boys of Long Island• (First reading of 
the Declaration of Independence) 
Parker, Sir Gilbert, "The Seats of the Mighty" (French and 
Indian War) 
Pemberton, Max "M;r Sword for La!-"qette• (American and 
French Revolutions} 
Seton, Willialll "Romance of the Charter Oak" (Colonial Conn.) 
'!'hacker~, w. M. "The Virginian" (American Revolution) 
Thompson, Maurice, "Alice of Old Vincennes" (American Revolu-
tion) 
Tomlinson, E. T. "'lhe Camp Fire of Mad Antbon;y" (American 
Revolution) 
Zollinger, Gulielma 11A boy's ride" (England under King John) 
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Motivation for Un_it II. 
:t. Organize the class into a Constitutional Convention. (24;105-110) 
2. Use motion pictures• The following are suggested films: 
The Declaration of Independence (Fox) 
The Declaration of Independence (Yale Chronicles) 
The Constitution o.f the United States (Fox) 
The Pilgrims (I ale Chronicles) 
5. Exhibit facsimiles of the Magna Carta, Declaration o.f Independence, 
the Constitution o.f the United States, etc. 
68 
4. Have pupils issue a newspaper such as might have been issued in 1787. 
s. Have pupils write a diary such as a member of the Constitution Con-
vention would have kept. 
s. Use source material whenever possible. 
7 • Have pupUs write and act out short plays on such subjects as the 
signing o.f the Magna Carta, the signing of the Declaration o.f 
Independence, etc. 
Chapter V Unit III The_Ta£iff 69 
Such head lines as "Free Trade vs. Tariff•, "Bra'fil Signs Trade Agree-
ment with United States•, "Repiprocity with Canada", "Coffee, Nuts, Castor 
Oil, For Autos, Gum, and Soap", Soviet-American Trade Pact", "5o-50 with 
· Sweden" have recentlY attracted our attention in newspapers and magazines. 
i 
President Roosevelt in his message to Congress asked for authority to enter 
into executive commercial agreements with foreign nations. Two reasons, he 
said, make this action necess8.1'7, First, "world trade has declined with 
startling rapidity. This has meant idle hands, still machines, ships tied 
1to their docks, despairing farm households and hungr.y industrial families"• 
I 
'The President's second reason was that "other goverru:~.ents are, to an ever in 
creasing extent, winning their share of international trade by negotiated 
·reciprocal trade agreements." The President said that legislation such as 
he desired was "an essential step in his program of national economic re-
cover;y.11 (15:8) * 
On June 12, 1954 Congress by the Reciprocal Tariff Act provided that 
I 
the President would have authority for the next three years to make any such 1 
I 
I 
trade agreements with foreign governments without further referance to Con- ' 
lgress. The President was to make such agreements after determining that ex-
ps.nded trade would result and that the foreign nation's restrictions on im-
.portations from America were un~ limiting exportation £rom the United 
!States. Any agreement was to be subject to termination by either country on 
six month's notice. The President might proclaim duties lower or bieber by I 
I las much as 50',C. Those industries and individuals that would be most affect- ! 
ed by the treaty were to be allowed the opportunity of stating their conten-1 
tiona before a trade agreement was concluded. The purpose of the law is to 
- - j - -I, * References are to bibliography for Chapter V. 
I 
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help our foreign trade by making 1 t possible to conclude bargains whereby' 70 ; 
i 
other countries will give favorable tariff treatment to certain of our pro- 1 
i 
ducts in return for like treatment by us. The first agreement was made with~ 
Cuba. The United States reduced its tariff on Cuban sugar and tobacco in 
turn for Cuba's reduction of duties on Agricultural products from this 
country. 
The second treaty was with Brazil. The new treaty was described by' 
Mr. Hull as marking "the first break in the log-jam of _intemational trade 
created by restrictions such as quotas, inport licenced, exchange controls, 
special arrangements and almost numberless throttling devices." {6:751 By 
terms of the new treaty the United States concedes a 50% reduction on man-
I 
ganese 
ducts; 
ore, brazil nuts, castor beans, and a variety of other minor pro- j 
it agrees to retain coffee and eleven other products on the tree list 
Included in the Brazilian concession are lower rates on automobiles, trucks, 
ltires, radios, paints and so forth. The treaty also pledges Brazil to pro-
!vide sufficient foreign exchange to assure payment for futul"e imports from 
the United States, and gradual.ly to reduce the frozen commercial credi tzs due 
[
citizens of the United States, now amounting to more than $151 000. ,000. 
Although the idea of trade treaties is not new it has not gener~ 
I een the policy of the United States. During practically the whole history 
f the United States as an industrial nation, the protectionist theories 
have held Blf81'. In 1950 Congress passes the Hawley-smoot Tariff against the 
oat unanimous opposition of the professional economists and a large mi-
ority of citizens. 'lhe tariff block ignored vigorous protest from foreign 
~tiona and a plea for "limited revision" (8:156) from President Hoover. e high rates of the Hawley-Smoot Tariff have never been equaled in AmericBilj is tory. Like the Fordney-McCumber Bill it offered protection to &&!_~cul tmJ1 
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ut the industrial rates were so high as to of'!" set the benefit gained by the 
, armere. The high rates of the Hawley--smoot Tariff lead nearly thirty 
pations to retaliate by increasing their tariff rates on goods from the 
hni ted States. l great deal of hard f'eeling was caused and America was 
,~cused of thwarting recover.r from the economic distreso wrought lJT the 
~orld war. 
Jones (13:95) writes: "The part which the Hawley-smoot tariff had in 
ggravating the world crisis is as follows: Before the war the United State 
s a debtor country, buying abroad more than she sold and borrowing the 
:terence; but since the war the position is exactly the reverse. 'lhe 
1
_ ited States is the world's greatest creditor nation, as the world owes us 
~arge sums in war debt and private debt; furtherp we have been exporting far 
bore than we have imported. For a time we lent the dif"ference abroad, but 
ri• situation was '.inherentl;y dangerouo :frODl the first, ao it became eviden 
fat the debtor nations were piling up obligations beyond their strength an~ 
~at the American investing public, to whom foreign lending was a new ex-
rience, was not as cautious in making loans as it should have been.• 
In "Bacove17" by Salter we read: 11The normal working of the gold Stan-
imports 
. rard tends to correct a balance of trade when necessary by increasing the~~.or 
rreditor countries. It will fulf'ill this vital fnnction, though with grea~1, r difficulty, even if the imports have to surmount the obstacle or a per- ! 
anently high tariff. But it cannot do so if it is impeded in its actual. 
. orts which the normal working of normal process is bringing in. That is :! 
:i 
!what the new American tariff" did in 1930, and it is for this, as for other it 
i 
: 
asons, that the ratii"ication of' that tariff was the turning point in world j 
i 
II 
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In the conclusion of Jones 1s book we readt 11The United States is endow-
ed with a leadership in the field of commercial policy which hitherto has 
longed to Europe; Europe now awaits our decision. Having been endowed with 
leadership, we must realize its emormous responsibilities and choose our 
policies with great care in the future. If we choose nationalism, we must 
accept the fact that the other countries of the world will do likewise, and 
we must face the possible consequences of such a development. If we choose 
an international policy, the degree to which we are ~lUng to abolish trade 
restrictions.will determine the response of foreign nations. The commercial 
polic,y sUggested in this chapter pratides a reasonable plan of action for th 
United States in carr,ring out the latter policy and assures the maximum re-I 
sponse from abroad.• {13:319) 
A tariff may operate for two purposes. It may be for revenue only, 
that is, the rate may be so low that foreigners can pay it on merchandise 
sent to America and still find it prof! table to sell their goods here. On 
the other hand it may be protective, that is, the rate may be so high that 
the foreign shipper finds it unprofitable to sell his goods here. Thus the 
producer of goods within America are protected from foreign competition. 
The Tariff Act of 1789 was the first legislative measure passed by the 
I 
United States. The protectionists have pointed to it as showing the dis- i 
I 
1
position of the first Congress to adopt at once a policy of protection whilej 
the free traders have pointed to it as a tariff for revenue only. The J 
duties of the Act of 1789 were very moderate but were in spirit protective. 
I 
· In President Washington's first annual message we read: 11A free people 
' 
' 
I 
ought not o~ to be armed, but disciplined, to which end a unit:om and well 
I( '.L I I .... 
I 
and their safety and interest require that they\ 
I 
should promote such manufactories as tend to render them independent or othe' 
' 
tor essentials, particular4r military supplies. The advancement or agricul-l 
ture, commerce, and manufactures, by all proper means, will not, I trust, 
need recommendation; but I cannot forbear intimating to you the expediency 
ot giving effectual encouragement, as well to the introduction or new and 
useful inventions from abroad, as to the exertions or skill and genius in 
1 producing them at home.• (20:5) From this and from other messages or Wash-
ington to Congress we conclude that Washington was anxious to encourage ag-
riculture, commerce, and manufacture in order that the countey might become 
more powerful. 
Hamilton as Secretary or the Treasury under Washingtcn did much to 
organize the fiscal system or the United States and at the same time he ~~i 
to strengthen the central government, to develop the resources of the' count 
to stimulate trade and capitalistic enterprise and to bring about a more 
metrical balance between agriculture and industry. In Hamilton's "Report on 
anufactures" we read the following: ":U the system of perfect liberty to in 
Jdustry and commerce were the prevailing system of nations, the arguments 
which dissuade a country in the predicament of the United States from the 
zealous pursuit or manufactures would, doubtless, have great force. It will 
ot be affirmed that they might not be permitted, with few exceptions, to 
serve as a rule of national conduct. In such a state of things each coUn.tey 
ould have full benefit of its peculiar advantages to compensate for its de-
iciencies or disadvantages. It one nation were in a condition to supply 
~anufactured articles on better terms than another, that others might find 
I abundant indemnification in superior capacity to furnish the products of ; 
I 
! 
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the soil. And a free exchange, mutually beneficial, of the commodities whic 
each was able to supp~ on tht! best terms might be carried on between them, 
supporting in full vigor the industry of each. -,---·-------
But the system which has been mentioned is far rrom characterizing the gen-
eral policy of nations. The prevalent one has been regulated by an opposite 
spirit. In such a position of things the United States 
cannot exchange with Europe on equal terms, and the want of reciprocity 
i 
I 
would render them the victim or a system which should induce them to confine i 
their views to agriculture, and refrain from manufactures. It is i 
ror the nations, whose regulations are alluded to, to judge for themselves, 
whether, by aiming at too much, they do not lose more than they gain. It iai 
I 
for the United States to consider by what means they can render themselves I 
I 
I 
least dependent on the combinations, right or wrong, of foreign policy. - 1 
I 
' ' 
I 
: If Europe will not take from us th~ products of our soU upon terms consis- i 
I 
tent with our interest, the natural remedy is to contract, as fast as possi-: 
I 
I 
ble, our wants of her.• (21:462) Hamilton recommends the rollowing as the 
best s,ystem for the United States to adopt: "1• Protecting duties, or duties 
on those foreign articles which are rivals of the domestic ones intended to 
be encouraged. 2. Prohibitions of rival articles, or duties equivalent to 
prohibitions. 3. Prohibitions of the exportation of the materials of manu 
factures. 4. Pecuniary bounties. s. Premiums. s. The emmption of the 
material or manufacture from ducy. 7. Drawbacks of the duties which are 
I imposed on the materials of manufactures. e. The encruragement or new in-
1ventions and discoveries at home, and or the introduction into the United 
States or such as may have been made in otheJ," ~ountries; particular~ those 
related to machiner;y.n (21:471-8) 
Ale•ander Hamilton is generally recognized as the father of the protec 
tion s,ystem in America but in spite of recommendations for high protective 
tariffs, the American tariff' before 1816 was used mainl;y as a source of rev-
enue. 
It was not until after the War of 1812 that the plea for protection was 
much heeded. The following quotations illustrate the change in the attitude 
concerning the tariff. In Jefferson's second annual message we read: "To 
cultivate peace and maintain commerce and navigation in all their lawful. 
I 
enterprises, to foster our fisheries and nurseries of navigation and for thel 
' I 
nuture of man, and to protect the manufactures adapted to our circumstances, 
to preserve the faith of the nation by an exact discharge of its debts and I 
contracts, expend the public money with the same care and economy we would I 
practice with our Olm, and impose on our citizens no unnecessary burden; to J 
i 
. keep in all things within the pale of our constitutional powers, and cherishj 
I 
the Federal Union as the only rock of safety -these, fellow -citizens, are! 
the land marks by which we are to guide ourselves in all our proceedings." I 
(15:9) While in Monroe's inaugural we read: "Our manufactures will likewise 
require the systematic and fostering care of the government. Possessing,· as 
I 
we do, all the raw materials, the fruit of our soil and industry, we ought ' 
While we are thus dependent, the sudden event of war, unsought and unexpec 
ed cannot fail to plunge us into the most serious difficulties." (20:15) 
The Tariff of 1816 sought to protest the new industries from English 
Competition. ·In-1824 we find Webster opposing an increase in tariff rates• 
In a speech before the House of Representatives he saidr "The bill proposes 
to raise the duty (on iron) from $15. to $22.50 per ton, which would be 
I. I, 
I' i: 
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' 
i• li equal to $1,125,000 on the whole annual consumption. So that, suppose the 
11 point of prohibition which is aimed at by some gentlemen to be attained, 
i the consumers of the article would pay this last mentioned sum to the 
i· 
,·producers of it, over and above the price at which they could supply them-
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1 selves with the same article from other sources. There would be no mitiga-
I 
1 tion of this burden, except from the prospect, whatever that might be, that 
iron would fall in value by domestic competition after the importation shoul 
be prohibited. It will be easy, I think, to show that it cannot fall; and 
supposing for the present that it shall not, the result will be that we shal· 
pay annually a sum of $1,125,000, constantly augmented, too, by increased 
consumption or the article, ~ support ~business that cannot support itself 
( 21:508). 
In 1e31, Albert Gallatin as chairman of a committee on free trade 
reported on the conclusions of the committee. The following recommendation 
are taken from the report: "1. That the duties be eo reduced, as to leave, 
after the extinguishment or the public debt, only that amount of revenue 
which may be necessary to meet tbe ordinary exigencies of Government. 
2. That, allowing a reasonable time for a gradual reduction of the present 
exaggerated duties on some articles, the duties on all the imported articles 
not free or duty be ultimately equalized, so as that the duty on any such 
I article shall not vary materially from the general average rate of all the 
1 duties together, or, in other words, from a uniform duty ad valorem on all 
I 
. imported articles subject to duty. 3. That wines, teas, coffee, and 
I similar articles, be not added to the list of those now free of duty, but 
l
i . 
1
may, on the contrary, be subject to duties corresponding, in proportion to 
__ t~eir respective value, with those laid on other imported articles subject 
·-·-1: 
ji 
il 
', 
i 
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: to duty." (21:480-1) Thus we understand Gallatin to desire a tariff for 
I; revenue only and that tariff to be the same on all taxable tmported 
1: j! articles according to the_ value of the article. 
In spite of such recommendations the schedules of 1828 and 1832 
further increased protection until the South objected to the point of 
rebellion. In 1832 Clay defended the so called American System in a speech 
at Washington saying: "It ~s quite probable that beneficial modification 
of the System may be made, without impairing its efficacy. But, to·make 
it fulfil the purposes of its institution, the measure of protection ought 
I 
to be adequate. If it is not, all interests, will be injuriously affected-. 
I' The manufacturer, crippled in his exertions, will produce less perfect and 
dearer fabrics, and the consumer will feel the consequence. This is the 
spirit, and these are the principles only, on which, it seems to me, that a 
settlement of this great question can be made, satisf~ctorily to all parts 
of our Union." (3 :1) 
The Tariff of 1828 was called the Tariff of Abominations. The oppo-
nents of protection deliberately planned to frame a tariff bill so obnox-
iously protectiv~ that even those who advocated protection would vote agains 
it. Their scheme was to protect every thing, raw material as well as manu-
! 
I 
i facturers articles. Much to the surprise of the schemers the bill passed. 
:A storm of protest followed as the tariff pleased no-one. The most impor-
' 
tant protestation appeared in the form of the "South Carolina Exposition 
1 and Protest", written by Calhoun. It stated that the function of the 
I 
central government was to carry out the wishes of the various states and 
that the tariff not only did not execute the wishes of the states, but was 
actually hostile to them. The "Exposition" further took the stand that 
I' 
II 
__ ll_ 
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, the states, not Congress nor the SUpreme Court, were the final judges of 
the constitutionality of a law that it thought unconstitutional. As the 
Legislature of South Carolina did not adopt the "Exposition", the threat 
of nullification was removed for a short time, 
It would seem that this disturbance should have acted as a warning to 
Congress and the protectionists to leave the tariff alone if there could 
not be downward revision, but it did not. Jackson in his inaugural address 
(1829) recommended: "With regard to a proper selection of the subjects of 
imposts, with a view to revenue, it would seem to me that the spirit of 
equity, caution, and compromise in which the constitution was formed, 
requires that the equally favored great interests of ~griculture, commerce, 
and manufactures should be equally favored, and that perhaps the only 
exception to the rule should consist in the peculiar encouragement of any 
j: 
1; products of either of them that may be found essential to our national 
I independence." (20:26) Early in 1832, acting on the recommendation of 
I· 
Jackson, Congress began to consider a new tariff, The new tariff. corrected 
some of the defects of the Tariff of Abominations but it still remaiDed a 
high protective tariff. South carolina declared the tariff act uncon-
stitutional and threatened to secede if the United States attempted to 
enforce the payment of the duties. What was Congress to do? 
John Quincy Adams in a "Tariff Report" in 1833 writes as follows: 
"Nor was there ever in the annals of mankind an example of a community 
ratted into madness and goaded into rebellion, by a concerted and per-
severing clamor of grievances so totally destitute of foundation, and 
pretences so preposterously fictitious, as that which has found its con-
==================·-_-__ -_-___ --_ 
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summation in the nullifying Ordinance of the South Carolina Convention. 
In the name of the People of south Carolina, that Convention have declared 
that they will never more submit to a Protective Tariff - and to place 
beyond all doubt what they mean by Protective Tariff, they have nullified, 
that is, declared null and void, all the revenue laws of the United States. 
They have, to the extent of their power, extinguished all the revenues of 
the United States derived from duties of impost. To nullify the protection 
! of the laws imparted to their fellow-citizens, constituting more than half 
: the population of the Union, they have abolished the revenues of the nation. 
i 
' They have in express terms declared that so long as the principles of 
! 
protection shall be recognizad by the laws of Congress, "No more taxes shall 
be paid here", that is to say in South Carolina. ------------Now the 
subscribers cannot suppress the mortification and alarm with which, at the 
very moment when the arm of one of the states of this Union was thus raised, 
proclaiming with a voice of thunder her inflexible purposes to strike a 
vital blow at the right, the first constitutional right, of more than half 
the people of the Union, to protection- even to the protection of existing 
laws- that at this peculiar moment, the Chief Magistrate of the United 
states should have addressed to the Legislative Councils a message, 
,i recommending not only a gradual withdrawal of all that. protection but a 
!!whole system of administration for the future government of the Union, 
![adapted to that principle of withdrawn and nullified protection- a system 
''revolutionary in its character, totally departing from all the paths of 
I, 
;peace and prosperity trodden by Washington and all his successors.----------
; 
' jThe protection necessary to domestic manufactures is the protection of the 
I 
'existing laws." (1:48) 
----- L-- ··=·========================= 
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But it was not Adams with his criticism of the President nor President 
Jackson who could pacify the south. Henry Clay was persuaded to use his 
influence to secure the passage of a compromise tariff. This Compromise 
Tariff provided for a gradual reduction in the duties on all articles 
until the 1816 level was reached. This proved satisfactory and South 
Carolina repealed the Ordinance of Nullification. There was a continued 
downward revision from 1833 to 1857 and the demand for protection was not 
heeded again until the Civil War. 
During the Civil war tariff rates soared in order to protect Northern 
industry and to raise money for the war. After the war the need for money 
to reduce the war debt led Congress to keep the war rates for a time, but 
as the years passed a cry was heard for reduction, in the hope that prices 
might be lowered. As public opinion demanded reduction, Congress passed in 
1872 an act for a general reduction of 10%. Then the Panic of 1873 followed. 
I 
This caused a shrinkage of the revenues and Congress restored the 10% 
reduction. 
In 1880 the Democratic presidential candidate, Hancoc~probably lost 
the election because of his views on the tariff question. When asked his 
views, he said: "The tariff question is a local question." (10:123} 
Between 1880 and 1890 the average annual surplus in the United States 
treasury was $103,900,000. (10:140} It was unwise to keep this money 
out of circulation and part or it was used to buy up national bonds in the 
open market, thus producing a rapid reduction of the national debt which 
would result in a still larger surplus. The presence of so much money in 
the treasury was a temptation to extravagance and many absurd bills for 
' 
spending the surplus were introduced into Congress. 
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Grover Cleveland, the first Democratic President after the Civil War, 
believed that lowering of the tariffs was necessary. In his annual message 
in 1886 and again in 1867 he tried to force Congress to consider the 
matter. Cleveland in his 1887 message to Congress said: "OUr sCheme of 
taxation, by means of which this needless surplus is taken from the people 
and put into the public treasury, consists of a tariff or duty levied upon 
importations from abroad, and internal-revenue taxes levied upon the con-
sumption of tobacco and spiritous and malt liquors. It must be conceded 
that none of the things subjected to internal-revenue taxation are, 
strictly speaking, necessaries; there appears to be no just complaints of 
this taxation by the consumers of these articles, and there seems to be 
nothing so well able to bear the burden without hardship to any portion of 
the people. But our present tariff laws, the vicious, inequitable, and 
illogical source of unnecessary taxation, ought to be at once revised and 
amended. These laws, as their primary and plain effects, raise the price 
to consumers of all articles imported and subject to duty, by precisely the 
sum paid for such duties. Thus the amount of the duty measures the tax paid[ 
by those who purchase for use these imported articles. Many of these, 
however, are raised or manufactured in our own country, and the duties now 
levied upon foreign goods and products are called protection to these home 
manufactures, because they render it possible for those of our people who 
are manufacturers to make these taxed articles and sell them for a price 
equal to that demanded for the imported goods that have customs duty. 
so it happens that while comparatively a few use the imported article, 
millions of our people, who never use and never saw any of the foreign 
I 
I 
II 
products, purchase and use things of the same kind made in this country, 
82 
and pay therefore nearly or quite the same enhanced price which the duty 
!adds to the imported article. Those who buy imports pay the duty charged 
thereon into the public tr~asury, but the majority of our citizens, who buy 
~omestic articles of the same class, pay a sum at least approximately equal 
~o this duty to the home manufacturer.------------they impose a burden upon 
~hose who consume domestic products as well as those who consume imported 
~rticles, and thus create a tax upon all our people.--------- It may be 
~alled protection or by any other name, but relief from the hardships and 
I 
rangers of our present tariff laws, should be devised with especial pre-
raution against imperilling the existence of our manufacturing interests. 
But this existence should not mean a condition which, without regard to the 
public welfare or a national exigency, must always insure the realization 
of immense profits instead of moderately profitable returns. The question 
of free trade is absolutely irrelevant; and the persistent claim made in 
rertain quarters, that all efforts to relieve the people from unjust and 
r:ecessary taxation are schemes of so-called free-traders, is mischievous far removed from any consideration for the public gpod. The s~ple and 
~lain duty which we owe the people is to reduce taxation to the necessary 
ixpenses of an economical operation of the government, and to restore to the 
tusiness of the country the money which we hold in the treasury." (4:14-16) 
It seems to me that this is a sensible statement of the way to reduce the 
I liurplus. Cleveland was accused of being a free-trader but we can see from 
~his speech that he had no intention of recommending any such thing as free 
rade. 
A new bill, called the Mills Bill, was introduced. It provided for 
eneral slight reduction but failed in passage. 
:· I 
I 
I 
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In the campaign of 1888 tariff revision became the leading issue and on 
this plank Harrison defeated Cleveland. Thus the nation endorsed the high 
Civil war tariff rates, and protection, as the accepted American policy. 
The McKinley Tariff (1890) was passed just five weeks before the elections. : 
I 
It protected both industry and agriculture and is notable for its high rates! 
! 
on household necessities. The accompanying rise in prices was responsible 
for the Democrats winning a majority in the House. 
In 1892 Cleveland was again nominated as the Democratic candidate for 
President. In his letter of acceptance he wrote: "We believe that the 
advantages of freer raw materials should be accorded to our manufacturers 
and we contemplate a far and careful distribution of necessary tariff 
burdens rather than the precipitation of free trade." (10:140) His 
opposition to free silver and his views on the tariff won the election for 
Cleveland. During his second term Cleveland again attempted to secure 
reduction, but failed. The Wilson Bill (1894) in ita original form 
lowered many rates only to have them restored in the Senate before its 
passage as the Wilson-Gorman Tariff. 
The tariff plank in the party platform was again very important in the 
campaign of 1896. The Republican platform contained the following state-
menta: "We renew and emphasize our allegiance to the policy of protection 
as the bulwark of American industrial independence and the foundation of 
American developm~nt and prosperity. This true American policy taxes 
foreign products and encourages home industry; it puts the burden of revenue 
on Foreign goods. It secures the American market for the American producer; 
it upholds the American standard of w~ges for the American workingman; it 
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puts the factory by the side of the farm and makes the American farmer less 
dependent on foreign demand and prices; it diffuses general thrift and 
founds the strength of all on the strength of each. In its reasonable 
' application it is just, fair, and impartial, equally opposed to foreign 
control and domestic monopoly, to sectional discrimination and individual 
favoritism. We denounce the present Democratic tariff as sectional, 
injurious to the public credit, and destructive to business enterprise. 
~---l 
We demand such an equitable tariff on foreign imports which come into can-
petition with American products as will not only furnish adequate revenue 
for the necessary expenses of the government, but will protect American 
labor from degradation to the wage level of other lands. We are not 
pledged to any particular schedules. The question of rates is a practical 
question, to be governed by the conditions of the time and of production; 
the ruling and uncompromising principle is the protection and development 
of American labor and industry. The country demands a right settlement 
and then it wants rest.------------ Protection and reciprocity are twin 
measures of Republican policy and go hand in hand." (2:191) 
McKinley in his campaign speeches made it clear that he favored pro-
tection. At Atlanta, Georgia, he said: "The protective system must stand 
or fall as a whole. As Burke said of liberty: ~It is the clear right of 
all or of none. It is only perfect when universal.' It must be a pro-
tective tariff for all interests requiring the encouragement of the 
government, or it must be free trade or a revenue tariff, and rest alike 
upon all classes and all portions of the country." (2:278) 
Again in his speech at Petersburg, Virginia, we read: "A great 
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question, my fellow-citizens, before the country- a question of the now and 
a question of the hereafter - is whether we shall have maintained in the 
United States a system of protection to American labor and American develop-
ment, or whether we shall have practical free trade with all the countries 
of the world, and impose no duties except for revenue, upon articles of 
merchandise and _products that may be brought into the United States. No, 
we want no free trade. First of all, we want to know which party, if any 
is in favor of free trade. Now you say that the Democratic party is in 
favor of free trade and the Republican party is in favor of protection. 
But there are a good many Democrats who say they are in favor of protection. 
There are two ways of determining the position of a political party: one is 
by its platform, the other is by its record and its votes in the Congress 
of the United States.------------that since 1840 and before, with just two 
exceptions, the Democratic party of the United States in national convention 
and in national platform from 1840 to 1884 has declared in favor of a 
revenue tariff closely approximating free trade.------------Why, they call 
me a high protectionist. I am a high protectionist; I do not deny it, and 
·I would not be seriously disturbed in mind if tariff were a little higher. 
I 
I 
Do you know any reason in the world why Americans should not make everything~ 
. I 
that American need?-----Why, everybody is benefited by protection, even the · 
people who do not believe in it." (2:279) 
After reading the preceding quotations we would naturally expect and 
we do find that hign tariff rates were favored during McKinley's adminis-
tration. A new high for tariff rates was reached in the Dingley Tariff. 
The Taft administration came into office with the Republican Party 
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pledged to revision. In 1909 the Payne Bill which embodied the idea of 
general reduction was completely revised by the Senate before passage. 
It w~s so complicated that it was difficult to discover just what the new 
Payne-Aldrich Act did provide. At least there was not any definite down-
ward revision. In a speech at Winona, Taft called it ~the best tariff law 
the Republican party ever made" (8:155) but a great many people resented 
Taft's attempt to make them believe that the tariff provided a reduction l 
of rates. Tact, however, did attempt to secure a mutual reduction in dutiesl 
I 
between the United States and Canada but tbis failed as the Canadians feared! 
I 
American industry and the American farmer feared Canadian agriculture. 
The low-tariff group found a champion in Woodrow Wilson, who came into 
office in 1913 pledged to general economic ref~. He believed that tariff 
gave artificial advantage to American business men. Shielded from compe-
tition, they lacked incentive to develop great efficiency. Tariff should 
be for revenue only as our industries had grown beyond any real need of 
protection. In his first address to Congress, Wilson spoke as follows: 
"------It is clear to the whole country that the tariff duties must be 
altered. They must be changed to meet the radical alteration in the con-
ditions of our economic life which the country has witnessed within the 
last generation, while the whole face and method of our industrial and 
commercial life were being changed beyond recognition the tariff sChedules 
have remained what they were before the change began, or have moyed in the 
direction they were given when no large circumstances of our industrial 
development was what it is today. Our task is to square them with the 
actual facts.---------For a long time- a time so long that the men now 
active in public policy hardly remember the conditions that preceded it- we 
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have sought in our tariff schedules to give each group of manufacturers or 
producers what they themselves thought that they needed in order to maintain 
a practically exclusive market as against the rest of the world.----------- I 
I 
I 
I We are to deal with the facts of our own day, with the facts of no other, 
and to make law which square with those facts.· It is best, indeed it is 
necessary, to begin with the tariff." {23:176) 
In this special session of Congress {1913) Wilson influenced the 
adoption of the Underwood Tariff which reduced the rates materially and 
provided for an income tax to provide the money that would be lost by 
decreasing the tariff rates. Then came the World War and a return to pro-
. 
taction. The Fordney-McCumber Tariff of 1922 placed high rates on manu-
factured articles and also on agricultural products. The new act gave the 
President power to adjust tariffs up or down within a radius of 50% of the 
rate fixed by law. In 1930 the Hawley-Smoot Tariff which is the law today 
retained the high rates and transferred the flexing power from the President 
to a Tariff Commission. We have noted at the beginnine of this paper the 
effect on the world of this tariff. 
Changing conditions require different systems of economy as what will 
work well in one generation may not satisfy the conditions in the followiqg 
generation. McKinley in his last speech pointed out a fact that cannot be 
ignored in world trade. He said: "A system which provides a mutual 
exchange of cmmmodities is manifestly essential to the continuance and 
healthful growth of our export trade. We must not repose in the fancied 
security that we can forever sell everything and buy little or nothing." 
{17:10) We recall that we have heard that trade must be two sided. 
one has all the money there can be no exchange of goods. 
If I 
i 
ij 
_j 
" 
!I 
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America as a great world Power is dependent for its prosperity on the 
test of the world. The prosperity of the American factory, the employment 
of American workers, and high wages can only continue if America retains 
its share of the world's trade. At present so many of the nations of the 
world, the United States to a certain extent, have adopted the idea ct 
economic nationalism or self-containment that it is difficult to sell abroad 
especially when one does not want to buy. Cordell Hull says: "Economic: 
nationalism as practiced since the war comprises every known method of 
obstructing international capital and trade, such as high tariffs, quotas, 
,embargoes, exchange restrictions, and depreciated currencies. Many 
governments by manifesto are constantly changing their tariff and other 
restrictions so that their utter lack of stability is seriously destructive 
of business. These trade barriers inevitably cause a disastrous reaction 
upon production, employment, prices, and distribution within the confines 
I of every nation. Under the ravages of these combined methods of extremism, 
uncounted millions of people are starving in sane parts of the world while 
other parts are glutted with vast surpluses. Raw materials are fenced otf 
from factories, factories from consumers, and consumers from foodstuffs." 
(12:446) 
Without exchange there can be no trade for a very long period. 
Walter Lippmann says: "When each country uses every means to block each 
other's exports, people can neither sell nor buy each others surpluses, 
with the result that bath trade and purchasing power are dried up. I 
fear the policy of extreme isolation as the greatest to world peace, and 
as more seriously threatening the world with bankruptcy than war itself." 
_(_],~J-~!l.ci~_!!!_ust be two sided. Elliott wri tea: "The case tor exports of 
I 
I 
il 
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manufactures sums itself up about like this: in many fields, such as the 
automotive and radio industries, and those which have to do with electrical 
equipment, machinery, typewriters, cash registers, and cffice appliances, 
the superiority of the American products had won natural markets. These will 
in large part be p:: rmanently lost if we cut ourselves off from imports fran 
the countries to which we sell. If we will not buy Swiss watches, or the 
products of the Argentine we must cease to sell automobiles and machinery. 
----------The dislocation resulting from losing these markets means more 
unemployment and lcwered star.dards of living" {9:426) 
This recent extension of the idea of self-containment bas greatly de-
creased world trade. Condliffe writes that the value or world trade in 
1932 was less than 39 per cent at' what it had been in 1929. He writes:"Not 
only the emergency trade restrictions imposed since 1929, but also some part 
of the tariff increases before and after 1929 must be remared before trade 
can flow in sufficient freedom to promote the resumption of international 
inancial cooperation. If it is not possible to negotiate freer trade in 
this degree the alternative must be faced, not only that price-levels may 
emain at their ~esent low levels, but also that, either by negotiation or 
I y default, a considerable part of existing foreign and domestic investment 
ay need to be abandoned. There is, how.ever, a danger that the contrary 
hoice of maintaining or extending policies of economic nationalism may be 
ade, if only by lack of agreement upon the methods of removal. In the words 
f the expert who prepared -the draft Annotated Agenda for the forthcoming 
:ionetary and economic Conference: 'Such a choice would shake the whole system 
f international finance to its foundations, standards of living would be 
owered, and the social system as we know it could hardly survive" (5:560) 
---~---
--------- -- -
America as the great creditor nation must lead the way toward freer 
trade by a reduction of its tariff. As the Hawley-Smoot tariff rates caused 
trade barriers to be erected against the United States so a lowering of our 
tariff rates would cause a lowering of the rates of various countries. 
Sooner or later the nations of the world will find that it is impossible to 
retain economic nationalism and thus the United States should be the one to 
lead the way. Salter states: "Economic nationalism must be a passing phase 
in the world's history. Yes, the ultimate answer is certin. But the im-
ediate answer is doubtful. In this, as in other spheres, we may drift on 
ill natural forces at last compel a solution after decades of intervening 
"' 7 arahy and disaster. Or we may, by deliberate piicy, anticipate the con-
and avoid the inte1~ediate period of suffering and destruction. The 
ssue depends upon their recognition that they cannot abdicate their re-
ponsibilities for the fate of a world which must be determined mainly from 
heir decisions or isolate their avn fortunes from a world of whic:h they are, 
integral units. Nationality had been for many years the 
orm in which the aspirations of man for liberty and free development have 
ound their expressi·on; nationalism is the abuse of nationality which now 
hreatens all that it has given or promised with destruction. "The present 
ituation is the greatest challenge ever given to the contrction and 
ollect ive inlelligence of man". (18: 15) Thus we can do no more than watch and 
ait to see how soon nations will begin to remove their trade barriers and 
ssume world trade. 
We will find it interesting to read in the current magazines and news-
apers the ideas of various people concerning this grave question of tariff 
or protection or revenue. 1~. Mills declares that "we will have to abandon 
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modify recent tariff practices. ---A practically complete self-contained 
and controlled national economy can doubtless be attained, but only at a 
frightful social cost and by enforced migration of millions of people from 
their homes, and an all-around lowering of standards of living."(l7:175) 
James A. Farell of the U.S. Steel Corporation declares: "Normal trade i 
a two-way traffic. As many of the obstructions erected in other countries 
in recent years have been created for bargaining purpos.es, the reciprocal 
trade negotiations upon which our country is entering will have the effect 
of bringing these difficulties into sharper perspective, and of compelling 
consideration by other nations of the advantage to be derived from the 
removal of these barriers and the adjustment of commercial policies to the 
necessities of world trade." (17:175) 
better under-
1 
It is hoped that the reader of this paper will gain a 
I standing of the tariff question in United States history and that the 
reader will appreciate the difficulties of adjusting the tariff to the 
present economic conditions. 
MOTIVATION FOR UNIT III 
1. Visit a customs house. 
2. Have a customs officer speak to class. 
5. Have pupils tell any experiences they or their friends 
have had in paying tariff duties. 
4. Find out the rates on various articles by obtaining a 
tariff schedule from your Congressman. 
5. Dramatize - an hour· in the customt"".: house. 
6. Find out the amount of goods that can be brought in 
duty free from Canada, from Europe? 
===o-:=-=c=----=--==--==--=:c-:-:::-===~·-.. -
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CHAPTER VI - CONCLUSIONS 
1. There is considerable doubt about the value of history 
courses as now taught. 
2. A new outlook is needed in the teaching of history in our schools. 
B. The appreciation method and the problem method are the two tech-
niques that are applicable to the teaching of history. 
4. The present course in history is doing little or nothing to 
teach appreciation of history. 
5. This paper has attempted to set up specimen units which will 
give the students a better understanding and appreciation of 
United States history. 
6. Appreciation units can be worked out for any phase of United 
States history. 
7. Any teacher can and should develop appreciation units, but they 
do not come without effort. 
a. The subjects for appreciation units should vary according to the 
interest of the students. The form may also vary, e.g. rich 
reading and discussion, dramatization or an occasional pageant. 
9. Biography can be used advantageously in appreciation units. 
10. Appreciation of history materials requires a wide reading 
program for the teacher and the pupil. History reading should 
not be limited to one text-book. 
11. The teacher may not recognize the development of the power of 
appreciation in the pupil. Stormzand and Lewis (1:181)* write 
11The social. studies teacher has a right to believe in deferred 
---- ----=--=----=-=---=--=-~~-=-=--__ _:::_-:--___ --=-,---------------:--1:1-===-cc-,--
* References are to bibliograp~ for chapter VI. 
9 • 
dividends. Qualities, abilities, attitudes, and interests must 
be produced that can only be judged in the future life of the 
student." 
12. It is impossible to give detail instructions for carr,ying out 
appreciation units. Wilson (2:10) says:- "Appreciation is largely 
a matter of feeling and it varies so with individuals that I can 
only suggest or illustrate, and then tell you to go forward in 
your own way. " 
15. Following the appreciation unit, there should be no examination. 
IJ 
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